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I. ABSTRACT 
This research examines two small, predominantly White 
institutions in their efforts to recruit and retain Black 
students. It focuses on several institutional factors, 
highlighting the effects of establishing a Minority Affairs 
., 
Office on the recruitment and retention of Black students. 
In reviewing the sociological literature on the factors 
that affect the academic achievement of Black students, the 
investigator found that institutional factors are rarely 
explored in examining the recruitment and retention of Black 
students in college. This prompted an examination of such 
factors in recruitment and retention of Black students. 
The inf o·rmation and data about each school were 
obtained from interviews with administrators and Black 
students over a four-month period. By this means, the 
researcher was able to learn about the historipal background 
of the colleges' efforts to recruit and retain Black 
students, as well as to obtain actual recruitment and 
retention rates before and after the Minority Affairs 
Offices were introduced at the two colleges. 
Through analyzing the recruitment and retention rates 
as well as findings from the interviews with students and 
-~· . 
former students at both institutions, it is concluded that 
institutional factors such as recruitment efforts, financial 
aid, and the development of the Minority Affairs Office 
1 
students than on their success at retaining Black students. 
In an effort to explain this troubling fact, this 
investigation also explored several rival hypotheses, such 
as the possible effects of family and educational background 
of Black students and Black students' perception of the 
social en-vironment in the college they attended. 
2 
\ 
\ 
, 
II. STATEMENT OF THE PROBLEM 
There is overwhelming agreement in the social science 
literature that educational disparities between Black and 
White students exist in the United States (Rumberger, 1983; 
Mickelson, 1990; Reed, 1988). This disparity is apparent in 
higher education, particularly at predominantly White 
institutions. 
At predominantly White institutions, White students 
have higher G.P.A's than Black students (Nettles, 1988; 
Mickelson, 1990; Reed, 1988). Furthermore, Black students at 
predominantly White colleges, have a higher drop-out rate 
than White students (Mickelson, 1990; Nettles, 1988; 
Rumberger, 1983), have a harder time adjusting to college 
life, and express· less satisfaction with their college 
experience (Nettles, 1988; Pounds, 1987). According to Astin 
and Fleming, Black students also view many White college. 
environments as being hostile (cited in Wright 1987). 
Currently, Black student enrollment is increasing at 
Black colleges and declining at White colleges. Although 
traditional Black institutions being few in number,. 
contribute less than White institutions to the total number 
of U.S. college degree recipients, they are 
disproportionately responsible for degrees granted to Black 
students (Thomas, 1987). 
3 
Black -students are a vulnerable group in higher 
education, especially at predominantly White institutions. 
It is a fitting time to examine Black students at 
predominantly White institutions because their enrollments 
have declined since the late 60's and early ?O's. In 
attempting to explain both the decline in Black enrollment 
and low retention rates, most researchers have ignored 
institutional factors such as admissions practices, 
availability of financial aid, and lack of student services 
(c.f. Pounds, 1987; Wright, 1987; Lenning~ Beal, & Sauer, 
1980 for exceptions). 
Institutional factors offer possible explanations of 
the present condition of Black students' recruitment and 
_reter:ition at predominantly White institutions. First, since 
the ?O's, the admissions criteria adopted by predominantly 
White institutions _have changed, including elimination of 
open admission for minorities at some state and municipal 
institutions. Some have suggested that this practice is the 
reason why there are fewer minority students enrolling in 
colleges (Pounds, 1987·;· Peterson et al., 1978). 
Also, as a result ·of decreases in finanqial aid funding 
since the ?O's,. children from the lowest income families 
are unable to go to college. Since Blacks are over-
represented in this income grqup, the number of minorities 
in higher education is reduced disproportionately (Nettles 1 
4 
1988). Hansen has further suggested that there has been a 
shift from awarding grants to awarding more loans, a 
practice that has also discouraged minority students because 
they fear they may not. be able to repay their debts if they 
do not prepare for high-paying professions or if they do.not 
·get good jobs immediately upon graduation (Nettles, 1988). 
Yet, other scholars argue that institutional factors 
need further investigation (Lenning, Beal, & Sauer, 1980; 
Smith, 1989). Wright (1987) explained, "College efforts to 
recruit, enroll, and retain students has been operationally 
defined as an institutional rather than individual 
developmental task" (18). 
Many predominantly White institutions realize that they 
have failed in recruiting and retaining Black students 
(Noel, Levitz, and Saluri, 1985). Several committees in 
higher education (e.g., American Council on Education/ 
Minorities in Higher Education in 1985) have tried to 
address this problem. These committees argue that 
institutional factors such as support services affect Black 
students' level of achievement and retention in 
predominantly White colleges. In reviewing the 
recommendations Inade by these committees, the remedy most 
often suggested for this problem was the introduction of a 
Minority Affairs 6ffice. 
Minority affairs operations became popular in the late 
5 
60's due to community pressures, the civil rights movement, 
Black student activism, and federal government pressures for 
affirmative action (Pounds, 1987). Therefore, Minority 
Affairs Offices are a relatively new type of intervention 
program. Peterson et al. (1978) examined 13 institutions and 
discovered that none of these colleges had developed such a 
~rogram prior to 1968. 
Pound~ (1~87) and Wright (1987) have suggested that 
Minority Affairs Progra~s make a difference by improving the 
educational achievement and retention of Black student:s. In 
this connection, the Council for the Advancement of 
Standards for student Services/ Student Development Programs 
has published guidelines and standards for establishing 
minority student services (Pounds, 1987). 
The present investigation examines two small, 
predominantly White institutions, each with student 
populations under 2,000 students_. This analysis is meant to 
examine the influence of a Minority Affairs office on the 
recruitment andrretention of Black students. Lenning, Beal, 
"' 
and Sauer (1980) report, "Relatively little research exists 
on ·the effects of student services on retention and 
tt 't' " a r1 ion ... (18), compared with those studies that focus 
on counseling services. 
The examination of institutional factors is a new 
approach to understanding the situation of Blacks in higher 
6 
education. According to Smith (1989): 
Historically, as institutions have evaluated their 
success with different groups of students, most of the 
questions have focused on success in terms of the 
student and attributed success or failure to the 
student's background characteristics. Out of that 
research came a wealth of information on students' 
background characteristics, personality factors, and 
family origins and the relationship between those 
characteristics and academic success. While a rationale 
exists for this approach, the result has been that the 
problems and the responsibility to be successful were 
defined in terms of the individual. An extensive 
literature now suggests, however, that the issues 
facing nontraditional students go beyond their 
individual or group backgrounds--and even beyond the 
particular interaction of their backgrounds with the 
institutional environment--directly to the 
question of whether institutions are designed to 
deal with diversity- (p.1). 
The problem addressed in this thesis is multi-faceted 
and a considerable number of explanations is posited. in the 
literature. Recognizing the complexity of this 
investigation, the researcher will explore other factors 
that may affect the recruitment and retention of Black 
students such as Black students' educational and family 
4 
background· and Black students' perception of the social 
environment. 
7 
III. REVIEW OF THE LITERATURE 
The concern over the educational achievement of Black 
students peaked after the 1954 Supreme Court Decision, Brown 
vs. Board of Education which outlawed the doctrine of 
"separate· but equal" in public education. Many believed this 
decision would be the single event that would change the 
educational achievement of Black students. The integration 
of schools, many social scientists argued, would decrease or 
eliminate the achievement differences between White and 
Black students. This belief was held until the late 60's and 
early 70's when the enrollment and retention of Blacks at 
predominantly White institutions began to decline. 
Once people realized that the integration of Black 
students into higher education would not completely 
eliminate the educational differences between Blacks and 
Whites, other questions were raised. As a result, debates 
over the factors that explain the educational achievement 
and retention of Black $tudents at White colleges have 
increased. The following sections review the literature on 
various factors used to explain achievement differences 
between Blacks and Whites. 
A. Individual Background Explanations 
1. Race. Early researchers such as Willie .argueq 
that race is an important sociological rather than a 
biological factor in the educational achievements of Black 
8 
students (cited in Thomas and Hughes, 1986). On the other 
hand, Hare (1987) criticizes the early research using 
biological and cultural inferiority explanations of the 
" 
relationship between achievement and race, saying that both 
ignore structural factors. 
2. Socioeconomic Status. Wilson (1978) suggests 
that social class has more of an effect than race on Blacks' 
educational achievement. Slaughter (1987) also argues that 
social class, specifically parental occupation influences 
\ 
the educational achievement of Black students. 
Hill and Stafford use the le~el of education of 
students' parents in explaining educational differences 
between ·whites and Blacks (Rumberger, 1983). Jackson found 
that ~o~ioeconomic status is related to educational 
achievement because many Black students are exposed to less 
adequate educational preparation at the precollege level 
(cited in Nettles, 1988). Wilson agrees, "The socioeconomic 
status level of students' families was more strongly related 
to Bl.ack students' educational attainment in integrated 
sc;:hools than in segregated schools ... " (cited Slaughter, 
1987:16) 
Family income is another component of social class that 
can aff~ct educational attainment. Students from lower-
income families are more likely to drop out of high school, 
according to Rumberger (1988). However, Hare (1987) and 
9 
Wilson (1987) suggest that the high unemployment level among 
Blacks contributes greatly to lower educational achievement. 
Due to the high unemployment rate in the Black community, 
Hare mentions that Black youth are four times more likely 
than White youth to come from poor households and more 
likely to come from a one-p~rent household. 
Lenning, Beal, and Sauer (1980) report that there are 
mixed findings concerning the effects of socioeconomic 
status on retention. They state: 
The best conclusion may be that students of 
distinctly disadvantaged status are more prone to 
attrition, but the operating variables may be 
level of familial aspiration, educational level of 
parents, personal educational aspirations, and 
involvement with the college (Lenning et al., 
1980:19) 
3. Home environment. Davis, however, suggests 
that the home environment influences not only academic 
achievement, but also choice of major in college (cited in 
Thomas, 1985). Thomas (1985) applied this notion to Black 
students, stating, "Their major field choice will primarily 
reflect the value interests and aspirations that they have 
acquired as a result of past race and sex socialization and 
their previous family and schooling experiences'' (539). 
The Coleman report of 1966 found that family background 
is related to Black students' educational achievement. 
Schultz and Moynihan believe that family.background retards 
the educational achievement of young Blacks (cited in Wilson 
10 
and Allen, 1987). 
Although there is evidence to support a home 
environment or social class explanation, this perspective 
has been criticized for blaming Black students for their 
lack of educational achievement in comparison to the 
educational achievement of their White counterparts. 
B. High School Experience 
1. Tracking. Boyer (1988) suggests that Kunjufu's 
research finds a "hierarchial academic performance 
structure" operating in the classroom. Kunjufu concludes 
that this type of structure, which stratifies students 
according to race, places White. males at the top and Black 
males at the bottom of the academic performance structure. 
"The issue of tracking by presumed ability grouping has 
had, and continues to have, deleterious effects on Black 
students, "reports Reed (1988:77). Blacks are more likely 
to appear in general education or vocational tracks than 
·whites. Also, Black students are overrepresented in the 
special education classes, underrepresented in the gifted 
and talented track, and disproportionately placed in the 
J 
low-status vocational programs (Reed~ 1988:79). Marks t 
(1985) and Hallinan (1988) conclude that such tracking 
inevitably lead to Black and White students taking different 
courses. 
11 
Nettles (1988) suggests that studies that focus on the 
way tracking affects SAT or precollege preparation are 
rarely done. However, there is a considerable research on 
the effects 9f tracking on educational achievement and 
Hallinan (1988) mentions several studies which show that 
tracking has a negative effect on academic achievement of 
lower-t~ack or low-ability group students who are U$Ually 
Black. 
2. Precollegiate Preparation. Poor quality of 
elementary and secondary education and high school academic 
preparation have been shown to affect the educational 
achievement of Black students. Many Black students lack the 
high school preparation required for successful college 
entrance and subsequent performance (Thomas, 1987). This is 
a serious issue because inadequate preparation in high 
school .later influences the percentages of Black students 
entering college, professional school, and graduate schools. 
Thomas (1987) sugg~sts that when Black students lack 
adequate, or the r.ight kind of .precollege socialization, 
they are unable to compete in the competitive college 
environment. Marks (1985) argues that academic preparation, 
academic performance, and parental education are the most 
important factors in promoting academic achievement. 
3. School Composition. The type of school also 
influences academic achievement. The Coleman Report of 1966' 
12 
argued that Black students performed better in White schools 
than in Black schools. st. John suggests that Black 
students have greater academic gains in majority White 
schools than in schools with a majority of Black students 
(-cited in Hallinan, 1988). In addition, Hallinan (1988) 
concludes that private secondary schools or Catholic 
parochial schools enhanced academic achievement of Black 
students more so than public second~ry schools. However, 
the racial composition of schools is often highly correlated 
with the social class background of students. 
4. Teacher's expectations. Others scholars 
suggest that teachers' expectations influence the 
educational achievement of Blacks. Reed (1988) agrees that 
teachers have negative expectations of Black students and 
this occurrence is "partially the result of stereotypic and 
ethnocentric attitudes and inappropriate expectations" 
(~O). These messages to Black students may be subtle or open 
(Reed, 1988). However, Brophy (1983) finds little support 
for the argument that teachers' expectations cause Black 
students to be unsuccessful. 
c. Institutional Factors 
1. Admissions. Some critics have :placed the blame 
for poor recruitment and retention of Black students on 
colleges and their practices.. R·ecruitment and admissions 
policies determine whether Black students will attend 
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college (Thomas, 1987). Thomas reports that Blackwell found 
that "what is sometimes a "poor fit" between the values, 
perceptions, and demographic characteristics of Black 
graduate and professional school applicants and recruitment 
representatives often biases Black students' chances of 
admission" (276). 
On the other hand., Bailey and Hafner report that Black 
students from predominantly White colleg~s with academic 
credentials similar to those from predominantly Black 
colleges are often evaluated more positively by 
representatives from predominantly White graduate and 
professional schools (cited in Thomas, 1987). 
2. Financial Aid. The availability of financial 
aid is a factor which has been used to .explain the 
underrepresentation of Black students in college. Blacks 
represent a disproportionate p~tcentag~ of the lower 
socioeconomic cla$s, yet opportunity for financial aid and 
the type of available aid in recent years has been reduced, 
making it unavailable to many minority students.(Thomas, 
1987). Also, outside factors such as cutbacks in Federal 
grant programs affects Black students' access to higher 
education ·and retention (Marks, 1985). Marks argues that a 
possible reason for the peak population of Black students in 
higher educgtion from 1960's to the mid- 1970's was due to 
the constant growth in grant programs. 
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Pounds (1987) blames the lack of availability of 
federal aid programs on the Nixon and Reagan 
administrations. Pounds ( 1-987) warn.s, "Colleges and 
universities must realize that adequate financial support is 
essential if they· are to succeed in graduating Black 
students" (26). 
3. College Environment. There are many different 
findings not only about the attitudes towards Black students 
found in the college environment, but also the way in which 
college environments influence retention of Black students. 
Astin and Fleming suggest that Black students perceive many 
predominantly White colleges' campu~es as hostile (cited in 
Wright, 1987). On the other hand, Fleming's studies of· 
Blacks at White colleges found Black students are either 
unaffected or negatively affe~ted by their college 
environment (cited in Pounds, 1987). In comparing Northern 
schools to Southern schools, Fleming said that there were 
no significant differences. Black students in the Northern 
school are not much. better off than their counterparts, 
Black students in the Southern schools (Pounds, 1987). 
Smith explained, "These mixed conclusions are not uncommon 
and may be related to degrees of association and to such 
.factors as social distance (Smith, 1989:47). 
Smith has compiled a five-item list that. lays out the 
similarities of successful institutions in bringing about 
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diversity on their college campuses. The following is a list 
of these five items: 
(1.) Providing students with the tools to success. 
(Student assistance service is central to the 
college or institution.) 
(2.) Developing increased coordination with the 
sector involving kindergarten through grade 12 and 
articulation between sectors. 
(3.) Creating an "accepting" campus climate or an 
"academic environment that nourishes and 
encourages students to succeed." 
(4.) Developing access to adequate information and 
a good data base that focuses on students, the 
barriers they face, and the factors associated 
with successful completion of their programs. 
(5.) Providing strong and focused leadership 
(Smith, 1989, 47-48). 
4. Interaction of Black students and Faculty. 
Nettles (1988) reports that students who have high 
academic integration (meaning those who interact a lot with 
the faculty) are more likely to have higher grade point 
averages than those who have low academic integration. 
Looking at the way in which ~aculty i~~eraction affects 
student retention, Cope mentions that social interaction 
with faculty members is related to retention, especially if 
this interaction focuses upon intellectual or course-related 
matters (Lenning, Beal, and Sauer, 1980). Nettles (1988) 
concludes that efforts to improve the grade point average of 
Black students should not only focus on addressing Black 
students' dissatisfactions with their academic environm~nt, 
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but efforts should also focus on improving Black students' 
relationships with faculty. Yet, in interviews with 700 
Black undergraduates at predominantly White institutions 
Nettles (1988) found that these students had positive 
attitudes about faculty. 
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IV. METHODS 
A. Procedure. This study used a multi-method analysis 
that included three sources of information: (1) interviews 
with administrators, (2) interviews with students, (3) and 
archival data. By interviewing administrators and students, 
. 
the researcher was able to examine the influence of 
institutional factors such as a Minority Affairs Office, 
financial aid, and academic support services upon 
recruitment and retention of Black students. By reviewing 
archival data, sudh as college catalogues and brochures as 
well -as actual numerical data about recruitment and 
retention, the researcher learned about each college's 
institutional effort to recruit and retain Black students. 
This investigation compared two small predominantly 
White colleges each with a student population under 2,000. 
These two co1·1eges were selected for their student 
enrollment, their proximity to the researcher, and because 
they had recently implemented a Minority Affairs program. 
Institution I introduced its Minority Affairs program during 
the 1985-86 academic year and Institution II during the 
1987-88 academic year. 
To examine the before and after effects of the Minority 
Affairs program implementation, the researcher created and 
organized the information from the interviews into pre-
program and post-program categories. This arrangement was 
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used to identify changes over time from 1981-1990, both in 
students' perceptions of their college experience, and in 
the recruitment and retention of Black students. 
To maintain anonymity, the names of the colleges are 
not mentioned and, hereafter, the two institutions are· 
referred to as Institution I and Institution II. 
B. Arrangements Made to Obtain Access to Colleges. 
After selecting these two institutions, the researcher 
telephoned the{administrator of Minority Affairs at both 
colleges. Each administrator recommended that the 
researcher contact the Provost or highest ranking academic 
official at their college to get permission to gain access. 
In mid-December, 1990, the researcher wrote letters to the 
Provost or Dean at both schools. In their replies to the 
.~ 
res~archer's letters, the Provost at Institution I and the 
Dean- at Institution II gave permission to establish contact 
with informants at their institutions. Both colleges 
suggested. that the researcher work with the professional who 
administers their Minority Affairs program. Therefore, the 
Directors of Minority Affairs at each college were the 
initial on-campus contact person who helped the researcher 
establish and develop other contacts. 
c. Interviews with Administrators. During the 
researcher's weekly visits over a four-month period to both 
colleges, personal interviews were conducted with 
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administrators who were involved in the recruitment and 
retention of Black students. These interviews were to be 
tape recorded if consent was given. Every administrator that 
was contacted agreed to be interviewed and no one denied 
consent to tape the interview. 
At Institution I, the following administrators were 
interviewed: the Dean of. Admissions, the Dean and Assistant 
Dean of Minority Affairs, the Associate Provost, and the 
Math and the English Specialist in the Minority Affairs 
Office. At Institution II, the following administrators were 
interviewed: the Director of Minority Affairs Office, the 
Director of Minority Student Admissions, the Assistant to 
the President, the Academic Dean of the College, and the 
Director of Alumni Relations. 
D. Interviews with students. In addition, the 
researcher conducted telephone interviews with Black 
students and former students over a four-month period. 
During these telephone interviews, the researcher asked both 
structured and open-ended questions. (Appendix A contains 
the questions that were asked during these telephone 
interviews.) These interviews took approximately twenty 
minutes to complete. Once the students agreed to be 
interviewed., they were asked if their conversation could be 
tape recorded to facilitate the analysis of the data. All of 
them conserited to this procedure. These tapes were later 
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transcribed along with notes taken during the interviews. 
These interviews provided insights into Black students' 
perceptions of their precollege preparation, their reasons 
for attending a predominantly White college, and their 
perceptions of the social environment and support services, 
including the minority affairs program. 
At Institution I, the Alumni Relations Office and the 
Minority Affajrs Office played a role in providing the 
telephone numbers of students. During the initial contact 
with the Alumni Relations· office_, the researcher obtaine~ 
telephone numbers of students from a computer system. After 
having entered Black students' names into this computer 
system, the researcher found that this computer file 
cont.ained the telephone numbers of only half the Black 
students. 
At Institution II the Alumni Relations Office provided 
both the names and telephone numbers of students on a 
computer print-out sheet. In examining this computer print-
out sheet, the researcher found that here, too, a telephone 
number was not available for many students. 
In additioni the data obtained at both institutions 
hardly ever included phone numbers of students who had 
dropped out prior to graduation. According to an 
administrator, this is common because it is difficult to 
track this group and many· times dro_p-outs do not maintain a 
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relationship with the Alumni Relations Office. 
At the suggestion of the Director of Alumni Relations 
at Institution II, a formal letter was drafted to be sent to 
students listed on the computer print-out sheet, notifying 
these Black alumni that the researcher would be calling. 
This letter was iater approved by the Director of Alumni 
Relations, and his office .not only mailed these letters, but 
also paid for the postage. Letters were not mailed to 
students at Institution I because the college did not 
require it. 
Several additional steps were taken to increase the 
number of respondents, such as.: asking the Minority Affairs 
Office if they knew any students' telephone numbers (the 
Minority Affai~s Office at Institution I provided additional 
telephone numbers); contacting students several times, 
leaving messages with ramily members and answering machines, 
and calling Information to obtain a numbe·r ·when the 
student's address was _known. Further, during the latter part 
of each interview, subjects were asked if they knew the 
telephone numbers of any of° their friends and classmates. 
This augmented the pre-program group at both institutions. 
To increase the number of students in the post-prog-ram 
group~ the post-program group was expanded to include 
students currently enrolled in college, the classes of 1991, 
1992, 1993, and 1994. To avoid having a large -post-program 
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group, the researcher only contacted three students each 
from the classes of 19~1-1994. The students from the 
classes of 1991-94 were randomly selected from a campus 
telephone directory provided by the Director of Minority 
Affairs at each of the colleges. 
After using several sources of information to gai.n 
assess to students' telephone numbers, the researcher 
interviewed 13 students at each college. Looking at the. 
composition of the pre-program and post-program groµps, both 
groups are fairly balanced by gender. For more details on 
gender representation in the pre-program and post-program 
groups at both colleges, see Table 1. 
TABLE 1: BLACK STUDENTS' COLLEGIAL AFFILIATION BY GENDER 
College Affiliation 
Institution 1: Institution 2: 
Pre- Po.st- Pre- Post- ALL 
Program Program Program Program 
Gender: 
Female 2 5 3 6 16 
Male 3 3 3 1 10 
TOTAL 5 8 6 7 26 
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E. Official Records. 
1. Archival Data. Due to institutional factors, 
archival data was obtained differently at Institution I and 
Institution II. At Institution I, the Director of the 
Minority Affairs Office gave the researcher the recruitment 
and retention data and explained the way in which they were 
computed. (The computation of these data will be further 
explained in a torthcoming section entitled, "Presentation 
of Recruitment and Retention Data Section.") To verify 
these data, the researcher also contacted the Office of 
Institutional Research at Institution I, where the data were 
compiled. 
By contrast, at Institution II the Academic Dean of. the 
college helped the researcher obtain the recruitment and 
retention data by referring the researcher to the 
Regi~trar'~ Office, where a secretary compiled the 
recruitment and retention data. -The researcher provided a 
chart to the secretary in this office asking for the number 
of students recruited and retained in the graduating classes 
1981-1990. Also, the Director of Minority Affairs at both 
inst_itutions provided. th_e data about the students currently 
enrolled at the institution, which includes the classes of 
1991-94. 
In addition to recruitment and retention data, the 
researcher examined other archival data, including: college 
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catalogs, newsletters published by the Minority Affairs 
Office at Institution I, recruitment brochures from the 
Office of Admissions that targeted Black students, newspaper 
articles describing the Min9rity Affairs Office at 
Institution I, programs from events sponsored by the 
Minority Affairs Office at both colleges, the alumni 
magazine at both colleges; previous published institutional 
documents that addressed the issue of diversity at both 
colleges, and the three year plan document for the Minority 
Affairs Office at Institution II. 
2. Presentation of Recruitment and Retention Data. 
The recruitment and retention figures can be presented by 
academic year or by graduating class. Both institutions 
preferred to present their recruitment and retention data by 
academic year. ijoweve~, when recruitment. and retention data 
are presented by academic year, the recruitment figure 
includes all students enrolled at the institution, while the 
retention figure inclu~es any students in any of the four 
classes enrolled at the college who did not, drop~out or 
transfer. Under this system, each student is counted four 
times because the average student is enrolled at the 
institution for four academic years. This presentation 
format tends not only to exaggerate the retention data 
(since there are always students entering the institution), 
but also fails to give the reader any indication ~bout the 
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recruitment and retention of students in a particular 
graduating class. 
In addition, when the recruitment and retention data 
are presented by academic year, it is essential for the 
researcher to ·know actually when a student dropped-out of 
the institution. Since neither college indicated in their 
records the exact time at which students dropped out or 
transferred, it was not feasible to present the data by 
academic year. 
Instead the researcher decidetj to present recruitment 
and retention data by graduating class, since it is not 
necessary to know the exact point or year in which a student 
dropped-out or transferred. Under this method, the 
recruitment figures includes the number of students 
recruited to the institution in -a given graduating class and 
the retent.ion figure includes the number of students who 
graduated in a particu_lar graduating class. It is important 
to note that whenever a student did not graduate as 
scheduled, that student was counted with his initial 
entering class. 
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v. INSTITUTION I 
Institution I is a small, liberal arts college that 
enrolls approximately 2,000 young men and women. The 
college's mission is to serve traditional age (18-22) 
college students. Primarily, it recruits middle class and 
upper-middle class White students. The community in which 
the college is located is a working class town with an 
economy that depends heavily on the tourist industry. 
A. Recruitment Efforts Before the Minority Affairs 
Office was Introduced 
Prior to the 1985-86 academic year, the Admissions 
Office used "traditional means," to attract Black students 
to the college, according to the Dean of Admissions. These 
efforts included going to predominantly Black secondary 
schools and tal~ing to students, as well as participating in 
"college-night" programs. 
Since the late 1960's, the Admission Office has had a 
professional in the office who was responsible for minority 
recruitment. The minority recruiter was also responsible 
for stand~rd admission procedures including reviewing 
majority applicants. According to the Dean of Admissions, 
most o.f the admission counselors were required to assist the 
minority r~cruiter in attracting minority applicants. The 
Dean of Admissions openly admitted that the college "should 
have done a better job" in recruiting minority students; 
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however, he suggested that their recruitment efforts were 
very similar to other institutions of their size. 
At one time, Black students were targeted and recruited 
in large numbers from inner city schools. Once some of these 
students failed out of the college, the Dean of Admissions 
said it was difficult to recruit students from those schools 
in later years. For example, one such school was an all-
girls school in an inner city. Here, the college was able 
to recruit 30 students in one year, but not one of these 
students graduated from the college. According to the Dean 
of Admissions, "It became tough to ·keep the relationship 
going with this institution as a result of this high 
attrition rate." 
B. Retention Efforts Before the Minority Affairs Office 
was Introduced 
Prior to the 1985-86 academic year, Institution I did 
have limited resources to address the specific needs or 
concerns of minority students. Throughout the 60's, 70's 
and 80's the only formal support system for minority 
students was the Black Student Union, in which a Black 
administrator tried to provide soqial outlets for the 
students. 
During the early 80's White and Black students were 
expected to go to their academic advisors or professionals 
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in the Office of Academic Support Services1 if they had 
academic problems. The practice of assigning each student to 
an academ~c advisor continues today. 
For psychological or counseling concerns, both White 
and Black students were advised by the faculty and fellow 
students to go to the campus health center. At the health 
center, staff counselors or psychologists dealt with 
students' problems. 
c. Minority Affairs Office2 
1. Development of the Idea. The Minority Affairs 
Office was implemented after Black students expressed the 
need for such an office. One student gives a detailed 
account: 
That year (1984-85 academic year) the theme for 
Freshman Colloquy was "social justice". Colloquy 
is one of· the advantages of this college; it 
1The proper name of the Office of Acamic Support services 
will be used in this investigation in order to maintain the 
anonymity of this office. 
2To maintain the anonymity of this office, the office which 
is responsible for recruiting and retaining Black students will 
be referred to as the Minority Affairs Office throughout this 
work. Also, the professional who is in charge of this office 
will be referred to as the Director of Minority Affairs in the 
beginning part of this thesis. It is important to note that the 
Director was later promoted to Assoicate Dean of Minority Affairs 
Office and than Dean of Minority Affairs. After I announce his 
new postitions, I will refer to this professional as the Dean of 
Minority Affairs. Therefore, throughout this document I refer to 
this professional as the Dean of Minority Affairs. These titles 
are not necessarily the actual names or titles currently in use 
at Institutidn I and II. 
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provides a setting in which students can learn 
from each other in small group discussions. Even 
in that class, students asked naive (though not 
racist) questions about racial and cultural 
differences. A student had a chance to express his 
feelings and need for support, and a Spanish 
Professor said, Let's do something about it! The 
class responded and the wheels were set in motion 
that led to the establishment of the Minority 
Affairs Office. The Spanish professor was a 
beautiful spark. If it hadn't been for her, none 
of this would have happened. Without her, an 
African Economics Professor would have been 
working alone. With her (Spanish professor's) 
enthusiastic support, the class organized a 
makeshift committee, looked up admissions 
statistics, and gathered about 600 names on a 
petition which stated that Institution I should 
actively recruit minority students, try to retain 
them, and make them part of the college 
experience. That the White students wanted to· 
learn about other cultures gave me inspiration. We 
called a special Colloquy session and invited the 
President, administrators and students. Two 
students addressed the session as concerned 
students and several faculty members spoke on 
behalf of minority recruitmertt ... 
As a result of this session, the President of the 
college created a minority concerns committee which 
recommended creating a Minority Affairs Office and hiring a 
Director o.f Minority Affairs. Several faculty members, 
administrators, and Black students assisted in the search to 
hire a Black professional for Minority Affairs. As a result 
the Director of Minority Affairs was hired prior to the 
1985-86 academic year and the Minority Affairs Office was 
created during the 1985-86 academic year. 
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2. Development of the Minority Affairs Office. 
a. Goals and Objectives. The initial name of 
the Minority Affairs Office emphasized the term "minority"; 
however, the name of this office was changed during the 
first year of the program to reflect a more intercultural 
orientation or emphasis. According to the Director of 
Minority Affairs, "The notio~ of minority is negative and 
the office was not interested in taking on a combative 
role ... No one in the community liked the label of 
.. . t " m1nor1 y ... 
The chief responsibility of the -Minority Affairs Office 
was to improve the academic enrollment of Black students, to 
improve the retention of Black ~tudents, and to assist the 
·general college community in trying to create a diverse 
student population. 
b. Location. The first site of the Minority 
Affairs Office was in the College Union building which is 
the center of students' social activities. This campus 
center houses the bookstore, college radio station, a 
student-r~n restaur.ant, th~ college ballroom, the office of 
the Director of the College Union. and supporting staff for 
the College Union. 
An old darkrdom for photography students was renovated 
to create an office for the Director of Minority Affairs. 
This office space remained the formal location of the Office 
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of Minority Affairs until the office moved across campus 
during the 1988-1989 academic year to operate out of the new 
"cultural resource center." 
c. Role of the Director. The Director of 
Minority Affairs was responsible for carrying out the stated· 
goals and objectives of the Minority Affairs Office. The 
Dean wanted to implement a program that could be adapted in 
any predominantly White college or university. According 
to the Director of Minority Affairs, one of the reasons why 
mino~ity progr.ams have failed throughout the country is 
because the minority programs ignored cultural differences 
among minority students. He explained: 
In my education, I quickly learned- that it has 
been a misnomer that solidarity exists on the 
basis of co1or. America is made of diverse groups 
with different cultures; it is a pluralistic 
society. Other minority groups have been talking 
about pluralism, while Blacks have been talking 
about integration, assimilation." (Alumni 
Magazine:6) 
In essence, by placing an emphasis on the cultural 
background of Black students, the Director of the Minority 
Affairs Office believed that he had created an innovative 
~pproach to. addressing the problem of low recruitment rates 
and high attrition of Black students at Institution I. 
In the December 1986 edition of the· Alumni Magazine, 
the Director of Minority Affairs Office stated, "I want to 
emphasize, we (college administrators) will not be 
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apologizing for what has taken place in the past. We will be 
concentrating on the needs of the present in preparing our 
students for the future." (Alumni Magazine:5) 
Also, during the 1985-86 academic year (the first year 
of the Minority Affairs Office), the mission of the Minority 
Affairs Office was to serve only Black students. By 
researching the college's early historical commitment to 
Black students, the Director of Minority Affairs was able to 
defend his position that Institution I should focus 
exclusively upon Black students. 
d. Changes in the Director's Job and status. 
During the 1985-86 academic year the Director of 
Minority Affairs was placed under the direct supervision of 
the Dean of Student Life; however, two months into the 1985-
86 academic year, the Director of the Minority Affairs 
Office was promoted to Associate Dean of Minority Affairs. 
The Associate Dean of Minority Affairs asked for his office 
to be separated from the Office of S~udent Life because he 
felt that an academic area should not be related to the 
Office of Student Life. Now, the Associate Dean of Minority 
Affairs answered to the ·President of the college and he was 
able to serve on the President's Advisory Board, which 
consists of Deans and admini~trators of the major college 
services. This new arrangement enabled the Associate Dean 
of Minority Affairs to control his office budget without the 
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prior approval of the Dean of Student Life. 
During the 1986-87 academic year, the Associate Dean 
was given the title of Dean of Minority Affairs. 3 As a 
result of the President leaving the college during the 1988-
89 academic year, the Minority Affairs Office was placed 
under the supervision of the Dean· of Educational Services 
and remained there during the term of the interim President 
(1989-90 academic year.) 
In the 1990-91 academic year, the Office of Educational 
Services was eliminated and the Minority Affairs Office was 
placed under the direct supervision of the Office of the 
Provost~ The Provost at Institution I is th~ highest 
academic officer at the college. 
e. Role of the Assistant Dean. During the 
1986-87 academic year, as a result of the creation of the 
Dean of Minority Affairs, an Assistant Dean was hired to 
help the Dean of Minority Affairs, to .serve as a liaison to 
faculty, and to assist with the counseling of Black 
students. The first Assistant Dean of Minority Affairs, who 
was hired during the 1986-87 academic year, also was given 
faculty rank and taught a sociology course on the Black 
experience. Throughout the six year history of the Minority 
Affairs Office, four professibnals have occupied the 
3From this point on, I refer to this professional as the 
Dean of Minority Affairs. 
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position called the Assistant Dean of Minority Affairs. The 
Assistant Dean's chief responsibility was to counsel 
students and give academic support to Black students. 
f. Role of the Assistant to the Dean. An 
additional assistant to the Dean of Minority Affairs was 
instituted in 1990-91. This person's chief responsibility 
was to recruit Black students by visiting secondary schools. 
3. Recruitment Efforts by the Minority Affairs 
Office. The Dean of the Minority Affairs Office suggested 
that a large part of his time for the first year consisted 
6f speaking at Black professional meetings and attending 
social events in an effort to set up contacts that would 
ultimately recruit. Black students to the col1ege. According 
to the Dean of Min~rity Affairs: 
The college attracted Black students in the 
beginning because we were telling people that if 
you come to this college ·you will receive a 
quality education and a decent financial aid 
packet which is based on need." 
The college established several contacts in an effort 
to recruit students across the country through programs such 
as A Better Chance, Lead, Jack and Jill, and the Pan 
Hellenic Council of New York. These contacts led to the 
Minority Affairs Office setting up a relationship with a 
number of high schools throughout the country in which the 
college arranged for several groups of Black students to 
come to the college. During these visits the prospective 
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Black students were given information about financial aid 
an~ student life, as well as a campus tour of the facilities 
at the college. 
a. Minority Scholastic Award and Minority 
Scholar Program. During the 1985-86 academic year, two 
minority achievement programs were established. One program 
was named after a Black professor at the college and it was 
a national scholastic competition, honoring minority 
achievers in grades nine to twelve throughout the country. 
Recipients of this award were brought to campus for an 
awards banquet. If a Minority Scholastic Award winner 
decided to attend Institution I, they were considered 
Minority Scholars~ 
Initially, the Minority Scholars Program included only 
Black students who we~e recruited to the college under the 
Minority Scho_lastic Awards Program. Howeve~, the Min.ority 
Scholars Program was later expanded to include Blacks who 
were attending the college, and who had high grade point 
averages. Both types of Minority Scholars were given 
financial support to do independent research projects, and 
Minority Scholars retained their ·title as long as they 
maintained a high grade point average. 
b. student Assistance or Participation. 
Black students who were enrolled at the college from the 
·1985-86 to the 1990-91 academic year also assisted the 
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Minority Affairs Office with recruiting students by calling 
prospective· Black students on the telephone and answering 
any questions that they might ask. 
c. Relationship Between the Admissions 
Office and the Minority Affairs Office. After 1985, when 
the Minority Affairs Office was implemented, the Admissions 
Office began to do things a little differently. According 
to the Dean of Admissions, his office supported an 
untraditional approach, recruiting students from churches 
and community groups. 
Many times there was an overlap of recruitment efforts 
by the Minority Affairs Office and the Admission Office. 
Under the auspices of the past college President who left 
after the 1988-1989 academic year, the Minority Affairs 
Office was chiefly responsible for recruitment and retention 
of Black students. However, the new President who came into 
the institution during 1990--91 academic year, mandated that 
the Admissions Office was to be the central office in charge 
Of minority recruitment. Now, the Minority Affairs Office 
focu~es mainly on the retention of Black students, not 
recruitment. 
The Dean of Admissions and the Dean of Minority Affairs 
stated that the relationship between the two offices was a 
"mutual relationship." Many time~ both offic~s provided 
lists and print-outs about the i~coming applicant .pool. 
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Both offices usually met and discussed those students who 
were border-line applicants. 
4. Retention Efforts by the Minority Affairs 
Office. 
a. Counseling Program. One of the first 
components or goals of the Minority Affairs Office was to 
implement developmental counseling. There were seve·ral 
purposes bf the counseling program which inclQded assisting 
students having problems with psychological adjustment on a 
·predominantly White campus, making students aware of their 
specific background, and teaching Blacik students needed 
skills so that they could assume ·1eadership positions on 
campus. 
The Dean hoped that the counseling program would be a 
part of the Minority Affaiis Office's emphasis on the 
concept of pluralism. The Dean explained: 
Pluralism encompasses the notion that within a 
society or envirortment, different groups are 
allowed to continue development of their 
respective traditional culture and special 
interests ... Many academicians, both White and 
Black, will continue in opposition to the idea of 
a pluralistic existence at primarily White 
colleges for Black students because they believe 
that the latter will cause isolation between Black 
and White students. But, the latter need not be 
the case." (Alumni Magazine, Dec. 1986:6) 
b. Monitoring services. The Assistant Dean 
of Minority Affairs monitored Black students' academic 
progress by sending out mid-semester progress reports to 
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their instructors. After receiving feedback from these 
reports, if a student was performing poorly in a course, the 
Assistant Dean contacted the student. 
The Minority Affairs Office also referred Black 
students to the math or English specialist in the Minority 
Affairs Office or to the campus-wide writing center or 
clinic. The Assistant Dean served as a mediator between 
Black students and faculty members whenever problems arose 
between these two groups. 
c. Preorientation Program. Throughout the 
past four years, the Minority Affairs Office has conducted a 
preorientation program for Black students. Over the summer, 
Black freshmen and their families have been invited to 
campus for two days before the campus-wide orientation 
program. During the preorientation program, Black students 
have been introduced to the financial aid pr6ces~, academic 
advising, and given an opportunity to met people on campus. 
According to the Dean of Minority Affairs, the purpose of 
this program was to help students with the initial 
adjustment to colleg~ life. In addition, students took a 
math assessment test administered by the math specialist 
from the Minority Affairs Office. 
d. Math and English Specialists. During the 
1986-87 academic year, two remedial specialists were hired 
to assist Black students in the areas of English and math. 
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Typically, during preorientation, Black students take an 
exam to assess their math proficiency. Once their math 
ability is assessed, the math Specialist tutors Black 
students in any areas of weakness. 
Throughout the history of the Minority Affairs Office, 
the English Specialist and math Specialist positions were 
not full-time positions. The English specialist was also an 
adjunct instructor in the English Department. During the 
academic year, Black students reported going to her for 
advice about research papers and for editing of their 
research papers. The math specialist was an assistant 
professor in the math department. When the Minority Affairs 
Office was located in the College Union, these two 
specialists were housed in a small office in a mobile home 
or trailer for newly hired faculty members during the 1986-
87 academic year. This trailer was several feet from a 
classroom building. 
During the 1989-91 academic years, ·the En~lish 
specialist took an interim position in the Office of the 
Provost and in ·the Office of Student Advisement, but she 
continued to provid~ academic support to Black students. 
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s. Cultural Resource Center. 4 In mid March 19S9, 
the Office of Minority Affairs moved to the new Cultural 
Resource Center. According to the Dean of Minority Affairs: 
The College effort of working toward cultural 
diversity has come to fruition. And we now have 
the necessary resources to attract and nurture 
greater numbers of African-American and other 
minority students." (Alumni Magazine, April 
1989:2) 
The Cultural Resource Center is a two story structure 
in which the first floor contains a small conference room, a 
small reception room, and a resource room with v~rious 
cultural materials. There were three major emphases of the 
Cultural Resource Center: 
(1) the dissemination of information about our 
country's intercultural heritage, (2) the 
prese·rvation of that heritage, (either a special 
emphasis on the local community.) (3) and the 
education of members of the College and local 
communities about cultural diversity. (Alumni 
Magazine, April, p. 2) 
A special attraction of the Cultural Resource Center is 
its emphasis on genealogical research, which includes 
reference guides and indexes for African-Americans, 
Frenchmen, Germans, Italians, and Swedes. According to the 
Dean of Minority Affairs: 
The materials in the Center are definitely for all 
racial and ethnic groups, including African 
Americans and that is an exciting aspect, as there 
4In order to protect the identity of this new center for 
minority students, I will not use its proper name. Instead, this 
center will be called the Cultural Resource Center. 
41 
presently exists no other resource center that 
highlights African-American genealogy." (Alumni 
Magazine, April 1989, p.3) 
Institution I also used its Cultural Resource Center, 
with its added feature focusing on African-American 
genealogy to attract minority students to the college. The 
Dean of Minority Affairs stated that after the center was 
implemented, the new sales pitch was: "Come to this college 
to ~eceive a good education with financial resources and 
come trace your family history." 
In the Janua~y 6, 1991 edition of the New York Times, 
the Dean of Minority Affairs stated, "And the center, with 
its mix of genealogical research and social, educational and 
counseling services, is becoming a model for other schools." 
This article also reported that many Bt~ck students at 
Institution I were attracted to the college because of the 
genealogy facility. One student, a double major in sociology 
and anthropology .and a genealogical assistant at the center, 
stated, "It (the resource center) was the sole reason for my 
coming to this school." A psychology student said that the 
center and the Dean were deciding factors in her tr.ansfer to 
Institution I in 1988. She went on to say that the Center, 
"Provides a kind of home where Black students can go to feel 
more comfortable." In an article in the Black Student 
Advisor, the Dean of Minority Affairs stated, "Family 
involvement is important to retention. When the family 
42 
contributes directly to the educational process their 
children are more likely to stay in school." 
6. Community outreach/ Minority student 
Educational Program. 5 Several professors wanted to focus 
on the plight of local minority high school students; 
therefore, the Minority Affairs Office created and 
sponsored the Minority Student Educational Program (MSEP). 
As a result of the creation of the Minority Student 
Educational Program, the Minority Scholastic Award Program 
was eliminated; therefore, one administrator stated, "We 
decided to shift resources from the national level to the 
local level." In order to get the local community involved 
in this effrirt, the Minority Affairs Office organized local 
high school principals, community leaders., and people at the 
college. The United Way participated by providing dollars 
to help with tutorials and field trips. 
This program started in the spring of 1987. The program 
was designed to help local Black and Hispanic students 
become stronger academically and to improve the cultural 
awareness of these students. The first stage of MSEP 
consisted of an orientation or training program which lasted 
5 To maintain the anonymity of this program, this program 
will not be called by its proper name. Instead, the researcher 
called it the Minority student Educational Program (MSEP). 
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10 weeks, requiring students to attend weekly sessions or 
programs on cultural diversity and leadership. 
After completing the orientation program, students 
could stay affiliated with MSEP by becoming members of the 
"Graduate Unit" of MSEP. Belonging to the "Graduate Unit", 
students were required to participate in community projects 
such as those sponsored by the YMCA and the United Way, to 
reciprocate the cultural and educational support they 
received. Other community service projects performed by the 
students included: helping move the United Way to a new 
location, documenting the local history of Blacks in this 
community, and documenting the inscription of tombstones of 
the United States colored troops of the Civil War. 
Under the direction of the MSEP advisory board, the 
students continued to attend leadership seminars and 
contribute to their community through volunteer activities. 
Thus far, two groups have completed the program. 
7. Programming. Since the inception of the 
Minority Affairs Office, there have been numerous programs 
sponsored by this office. Only those programs that have 
become an annual event at Institution I are mentioned in 
this section. 
During the. 1986-87 academic year, the college hosted a 
"Thin~ Tank" event designed to .bring together educators and 
professionals in different fields to give recommendations to 
44 
·the college on various. issues. The first Think Tank defined 
the term "intercultural diversity," the second defined the 
goals of the Cultural Resource Center and gave 
recommendations about what the Cultural Resource Center 
should house, the third Think Tank focused on students from 
mainly predominantly White institutions who discussed the 
role of African-American students at predominantly White 
institutions, the fourth Think Tank included the Black 
alumni of the college who discussed the role of the alumni 
in maintaining cultural diversity, and the most recent Think 
Tank, held during the 1990-91 academic year, focused on the 
role of rel.igion in educating Black stud~nts. The 
recommendations and information generated by the Think Tanks 
wer~ used by Institution I and by other colleges and 
professional groups. For the first two Think Tanks, a 
"position paper," was published which summarized the major 
ideas and :r;-ecommendations coming out of them. An estimated 
200 to 250 colleges have requested copies of each published 
position paper. A position paper was not published for the 
last three Think Tanks. The Dean of the Minority Affairs 
Office stated that there was not enough time to have someone 
summarize the Think Tank material. 
s. Publications. During the history of the 
Minority Affairs Office, several publications were published 
by this office. During the 1986-87 academic year, a Black 
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student and the English Specialist published a newsletter. 
The purpose of the newsletter was to keep the campus 
community aware of what was taking place on campus with 
Black students and the college's cultural diversity effort. 
It was viewed as a medium to communicate minority issues and 
developments .to the rest of the college community and was 
published at least once a year. 
During the 1985-86 academic year and 1990-91 academic 
year, with the assistance of the Admissions Office, the 
Minority Affairs Office designed a brochure that was used to 
target minority high school studerits. Each brochure 
highlighted Black students' college experience as well as 
general background information about Institution I. 
The Minority Affairs Office also published a xerox 
copy of an article which. appeared in the Black Student 
Advisor about the Minority Affa_irs Office titled, 
" 
6Finds Black Students Who Want to Find Their 
--------
Families." The article was xeroxed and public.ized by the 
Minority Affairs Office in ord~r to attract Black students 
who wanted to engage in family research. 
The Cultural Resource Center also published a brochure 
titled, "The Historical Portrait Collection," which 
6Throughout this work, whenever students and administrators 
as well as documents mention the proper name of the college, I 
have substituted a (or blank line) in order to 
maintain the anonymity of this college. 
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explained the portrait ·collection now housed in the Cultural 
Resource Center. It featured a brief write-up and portrait 
of African-Americans and White Americans who were affiliated 
with Institution I in its early history, and who were active 
in. trying to promote cultural diversity at the college as 
well as in the larger community. 
A brochure was sent out notifying the public about the 
Minority Scholastic Award Program (graduating minority 
seniors) and Minority Scholars Program. 
9. Recognition. The Minority Affairs Office 
at Institution I has received several awards throughout its 
six year history. During the 1985-86 academic year, the 
Minority Affairs Office was awarded. the Silver Medal award 
from the Council for Advan~ement and Support of Education 
(CASE) for its innovative minority advancement programs. 
This award.was mainly given for its Minority Scholastic 
Award Program. 
The efforts and gains made by the Minority Affairs 
Office have also been recognized nationally. For example, 
an official commendation letter appeared in the Spring 1986 
edition of Peterson's Guide, a publication for guidance 
counselors. The letter stated: 
When faced with the question of how to reverse the 
trend of Black enrollment decline, which is 
currently averaging 4 to 7 percent per year, 
educators who were contacted by The Peterson 
Letter suggest the following approaches, institute 
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academic scholarships for minority students. The 
Minority Scholastic Award Program-------
is an example. It recognizes minority youths who 
achieve prominence in high school. (Peterson 
Letter, 1986:1) 
10. Improvements and Future Plans. The Assistant Dean 
stated that the Minority Affairs Office needs to develop a 
program that will have more of an impact on the campus 
community. She suggested: 
We need to educate the campus community, and an 
educational component should be an integral part 
of this program. The educational component could 
focus on anything from cross-cultural 
communications to race relations, going in 
classrooms, or panel discussions with minority and 
majority students. 
Currently, the Assistant Dean is not satisfied with the 
grade point averages of the majority of Black students; 
therefore, she would like to introduce a study skills 
program. According to the Assistant Dean: 
I would venture to say if we implemented a study 
skills program that was mandatory for all Black 
students, that covered note taking, study skills, 
test anxiety, and all of the components that mak~ 
poor students model students, we would increase 
grade point averages at least by a percentage 
point." 
Another area of improvement involves the issue of the 
relations be.tween the Minority Affairs Office and the rest 
of the campus. Several administrators agreed that the 
Minority Affairs Office is perceived as being separate from 
other offices. One administrator explained: 
One of the goals of the Provost who we are now 
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affiliated with is to have programs and have a 
liaison person to act as a linking bridge from the 
Minority Affairs Office to the campus community. 
Many administrators anticipated that this will be an added 
job of the Assistant Dean of Minority affairs. This problem 
has been recognized by the Minority Affairs Office. "We need 
to open doors and invite others, to make a more approachable 
center (Cultural Resource Center) for people who are not of 
African descent," stated the Assistant Dean. The staff of 
the Minority Affairs Office has also done workshops with 
different organizations such as the residence hall staff, 
and the Big Sister/Little Sister program to get the Minority 
Affairs Office involved in the larger campus and community 
activities. 
D. Efforts outside of the Purview of the Minority 
Affairs Office//Faculty Issues and curriculum Issues. 
In order to deal with curriculum concerns, during the 
1986-87 academic year, the college opened a position called 
Fellow-in-Residence for African studies, a program created 
with money from the American Lutheran Church. Also, the 
Assistant Dean of Minority Affairs was added to the faculty 
in order to assist in the inclusion of an African-Amer.j.can 
perspective in the curriculum. Later, the college completed 
a national search in which a Coordinator of African-American 
Studies was hired to coordinate efforts to incorporate 
African-American concerns into different courses. 
49 
Prior to the arrival of the Coo~dinator of African-
American studies, the President allocated money which gave 
faculty ·release time and study time to modify courses. An 
administrator stated, "So, by the time the coordinator 
arrived on campus, there were already about six courses 
being tau~ht in such departments as the English Department 
and Sociology Departm~nt about Africah-Ame.ricans·." 
Currently, there are courses about African-Americans being 
taught in Political Science, Religion, and History. 
The hiring of the Coordinator of African-American 
studies was viewed by th~ college as part of the College's 
on-going commitment to cultural diversity. The coordinator 
viewed his overall goal as "to raise the consciousness of 
th~ Black experience." To achieve this goal, the 
coordinator implemented several courses. several of these 
courses are taught in several disciplines and these courses 
were designed to highlight the interconnectedness of Africa 
to the rest of the world. 
Although the immediate goal of the coordinator's job is 
to implement courses, the coordinator believed that African-
American Studies should only be a temporary discipline. 
According to the coordinator: 
In my opinion, the purpose of my job is to 
encourage other professors to teach African-
American contributions and perspectives in all 
courses. When colleges incorporate African-
American perspectives into the curriculum, there 
50 
will be no need to teach African-American Studies 
as a separate discipline. 
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VI. INSTITUTION II 
Institution II is a small, liberal arts college located 
in a small metropolitan area. The college enrolls under 
2,000 traditional age (18-22) men and women. Primarily, the 
college recruits middle-class and upper-middle class White 
students. 
A. Recruitment Efforts Before the Minority Affairs 
Office was introduced 
1. Minority Recruiter. From 1985-87, the college 
employed a Black professional who assisted in bringing 
diversity to the institution through recruiting minority 
students. According to 6ne administrator, prior to the 
hiring of the minority recruiter, the Admissions Office was 
not recruiting in inner-city schools. 
2. Minority Recruitment Program. 7 According to 
several administrators at the college, the minority 
recruiter developed the "Minority Recruitment Program," 
named after an alumnus of the college, in an effort to 
recruit BlaGk students. This program recognized outstanding 
minority high school students. The Admissions Office 
contacted high school guidance counselors and asked them to 
nominate outstanding minority students for the Minority 
7In order to maintain the anonymity of this recruitment 
program, ·the proper name of this program will not be mentioned. 
Instead, this program is referred to as the "Minority Recruitment 
Program." 
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Recruitment Award. After receiving nominations for this 
award, the Admissions Office evaluated the nominations and 
selected only outstanding minority students. These students 
were given acceptance to the college and they were later 
asked to attend a minority weekend to familiarize themselves 
with the college environment. "A lot of people wanted these 
students because they are bright and they have high SAT 
scores. Most were being redruited by large universities," 
according to one administrator. The Minority Recruitment 
Program was implemented in 1986, and is still functioning. 
During the last two years, it has been supervised by the 
Assistant to the President. 
An administrator stated that an estimated five students 
came into the college each year under this program and 20 
students from this program are currently enrolled at the 
college. Throughout the existence of the Minority 
Recruitment Program, there ha.ve been as many as 30 minority 
applicants that wer~ accepted under this program. 
One administrator viewed the Minority Recruitm·ent 
Program as a ·success: 
Because it shows students what is here and I think 
it helps the attrition rate. If it is not what 
they want, students know it from that weekend. 
They do not have to arrive here and then dislike 
this place and then go through the transition 
process. People that come during that weekend tend 
to stay and we do not lose them because they have 
been exposed to the college. 
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After the founder or organizer of the Minority 
Recruitment Program left the institution, a Black woman was 
hired and she worked in Admissions about four months and 
then became -assistant to the President. During the 1990-91 
academic year, another Black professional was hired and 
given the title, "Director of Minority Recruitment 118 • 
B. Retention Efforts Before the Minority Affairs 
Office was introduced Before the hiring of the Minority 
Affairs Advisor in April, 1987, Institution II did not have 
an official institutional mechanism to address the needs of 
minority students. 
Students relied upon professors to h~lp the.m with their 
academic concerns. One admihistrator stated that students 
went to those with whom they felt comfortable, or to a 
professor in their major. Also, each student as a freshmen 
was assigned to an academic advisor who advised the student 
about academic concerns or issues. 
8To disguise the proper name of this position, the 
researcher refers to this position as the Director of Minority 
Recruitment. Also, the name of this position was changed in 
orde~ to maintain the anonymity. 
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c. Minority Affairs Office9 
1. Development of the Idea. According to one 
administrator, the current President of Institution II 
recognized the need for diversity when he came in 1979. 
The current President stated: 
A college is a complex and dynamic place. Each 
year, issues and questions arise that must be 
debated if the institution is to progress as an 
academic community. Communities derive strength 
in direct proportion to the diversity they 
exhibit. Rather than splitting them asunder, as 
some would fear, diversity draws them together 
because it contributes to their understanding of 
the nature of the community, their roles within 
the community, and their comprehension of the 
vision that the community pursues. 
We are a community because while we may differ in 
our views of what is best for the college, we care 
about protecting those differences and our ability 
to express them. We believe in and nurture 
academic freedom and participation. Herein lies 
our greatest strength. We permit, even encourage, 
differing views to exist. We are at our best when 
the diversity of views is wide, when the 
expression strong. 
I am very pleased to be able to present for your 
review this edition ... the focus of this 
issue,"Human Diversity in Higher Education," 
underscores the commitment of this President, and 
of the faculty and administrators of Institution 
II, to the notion that community means challenge 
and debate and discussion and diversity. Please 
join us in support of this important endeavor. 
(Institution II Magazine, 1988) 
9In order to maintain the anonymity of this office, the 
proper name of this office will not be mentioned. Instead, it 
will be referred to as the Minority Affairs Office. Also, the 
person responsible for this office will be referred to as the 
Director of Minority Affairs. 
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,.-· .. 
Another administrator stated that the Academic Dean was the 
instrumental person in calling for cultural diversity. The 
Academic Dean stated: 
Since coming to this institution eight years ago I 
have made it one of my highest priorities to 
translate this principle (meaning diversity in 
student body, faculty and staff) into reality ... 
to complement this success in diversifying the 
student body I have been attentive to the 
recruitment of a diverse faculty. Here too we can 
be proud of some successes, but there is still 
room for improvement ... Our most glaring 
'deficiency is in the area of Black and Hispanic 
faculty, and. we have been exploring ways to 
improve our record here. (Institution II 
Magazine, 1988:11) 
By contrast, anbther administrator stated that the 
minority student recruiter in Admissions was instrumental in 
bringing about cultural diversity at Institution II. For 
example, according to one administrator the minority 
recruiter pleaded with the Academic Dean to hire a minority 
professional in the Office of Student Affairs. to give 
support services to ·minority students. Performing two 
functions simultaneously, the minority recruiter from the 
Admission off ice was also being used as a support se·rvice 
for minority students. The hiring of a minority student 
advisor was meant to relieve the minority recruiter of some 
of his overwhelming responsibilities. 
2. Development of the Minority Affairs Office. 
a. Goals and Objectives. The goals of the 
office include: scheduling academic programs to promote 
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cultural awareness on campus, giving academic and social 
support to Black students, and monitoring students' academic 
progress. Institution II implemented its Minority Affairs 
Office during the 1987-88 academic year, focusing on the 
retention of Black and Hispanic students. The Minority 
Affairs Office was not, and still is not, involved in 
recruiting students. 
b. Location. The Minority Affairs Office 
is located in a small office in the student services 
building. The Director of Minority Affairs does not have a 
personal secretary, but she does have acces~ to other 
secretaries in the building. 
c. Role of the Director. The current 
Director of Minority Affairs was hired in April of 1987. 
She first worked in the Registrar's Office and the Office of 
Student Affairs, specifically holding a part-time position 
as the a_dvisor to minority students. Her job in the 
Registrar's Office included evaluating transcripts for 
seniors and transfer students, as well. as assisting with the 
day-to-day running of the Registrar's offlce. 
Handling both of these jobs did seem odd to the advisor 
of minority students. She stated, "I took the job because I 
hoped that ev~ntually I could work in minority affairs full-
time." Later, she was given a full-time position as the 
advisor of minority students. The Director longed for this 
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promotion because when she was initially hired at the 
college, an administrator stated that she would be promoted 
to a full-time position if the minority student population 
increased. 
The advisor of minority students admitted that during 
the first year she wanted to work intensively with minority 
students, but her work in the Registrar's Office was taking 
up a lot of her time. The work in the Registrar's Office 
has been helpful, however, because as advisor to minority 
students she learned what courses and credit hours students 
need to complete in order to graduate, and sh~ stated: 
It helped me to _know what professors were like, 
bec~use you got an idea about who was going to be 
flexible, and I could advise the students about 
what professors to take and who they should avoid 
at certain points in their academic careers. 
d. Changes in the Director's Job. In the 
1987-88 academic year, the Director was also given the 
responsibility of advising the international students. 
During the 1988-89 academic year, the advisor's duties in 
Minority Affairs became full-time and now she was the 
Director of Minority Affairs. According to the Director, 
the job was made full-time because in the 1988-89 academic 
year, there was an increase. in the number of international 
freshman as well as the American minority student 
population. 
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When the position of Director of Minority Affairs was 
made full-time, the name was changed to reflect a more 
multi-cultural emphasis. The Director explained the reason 
for the name change of her offic~: 
I asked for the chan·ge because I wanted to be 
someone who all the minority students could or 
would want to identify with. When you advertise 
that you are the minority affairs coordinator, I 
think usually Black students or Hispanics identify 
with the label minority or talk to you as an 
advisor. Asian students would not identify with 
this (meaning minority affairs) at all. As an 
ethnic minority at a predominantly white 
institution, I thought that international or Asian 
students face the same issues. I wanted to use 
the term multicultural affairs because not all of 
the ethnic minority groups will identify with the 
term minority. I felt that I wanted to relate to 
all of the ethnic minority students. A lot of 
people would not appreciate hearing me sit here as 
a Black women and saying that I have empathy for 
other groups and even international students. 
According to the Minority Affairs' Director, "The 
Director of Minority Affairs must be someone who integrates 
international student affairs with American minority student 
affairs." 
The lumping together of the American minority groups 
and international students has caused some problems and 
concerns among international students and American minority 
groups. The Director admits: 
I would love it if all of these students could 
work together and feel that they are a part of a 
multicultural unit. But it is not so here. They 
(international students and minority students) do 
not have the same issues and they do not identify 
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well with each other. They do not have the same 
frame of reference. Remember, some international 
students are emerging from societies where they 
are the majority population. 
Although their perception of one another may be 
negative, the Director suggested that in the 1990-91 
academic year there were signs that Black students, Asian 
students, and international students were trying to work 
together. There were. a few events this year in which they 
·worked together such as co-sponsoring a dance. 
3. Recruitment Efforts During the Existence of 
the Minority Affairs Office. As noted, the Minority Affairs 
Office was not directly involved in recruiting students. 
Instead, the recruitment of Black students was the 
responsibility of the Admissions Office and the chief duty 
of the minority recruiter .. Although several administrators 
reiterated that the Minority Affairs Office was never 
directly involved in recruiting minority students, the 
Minority Affai~s Office was indirectly involved in 
recruitment through the Minority Recruitment Program. 
During the weekend in which the Minority Recruitment Award 
recipients came to campus, an administrator reported that 
the Director of Minority Affairs met with prospective 
students and explained the way in which this office could 
assist students through their academic career. outside of 
·this example, the Minority Affairs Office was restricted to 
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dealing with the increasing retention rate for minority 
students. 
4. Retention Efforts by the Minority Affairs 
Office. 
a. Academic support. During the first two 
years of the Minority Affairs Office, the Director of 
Minority Affairs stated that she utilized academically 
strong students to tutor troubled students. Both sorts of 
students were easily identified, since the Director looked 
through students' files at the Registrar's Office. Having 
lined up the tutors, she would contact students who were 
having troubles or failing, to encourage them to work with 
their assigned tutor. She would also make follow-up 
telephone calls with both types of students to monitor their 
progress. "A lot of times students did not follow through 
with the tutoring system," said the Director. 
The Minority Affairs Office also gave students academic 
support by reviewing mid-semester progress reports. The 
chief purpose of mid-semester reports was to alert students 
t~ the fact that they are failing and that they needed to 
improve their grades. After the Director reviewed these 
reports, she sent a letter to students who were having 
trbuble to make an appointment to visit her. If the student 
did not respond to her letter or memo, she attempted to seek 
students out in such places as the campus center and the 
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cafeteria. When she ran into these students, she asked them 
again to come to see her, as she did not want to bring up 
anything confidential in public. 
The Minority Affairs Office also worked with faculty 
members in trying to establish helping groups or study 
groups. A major factor that determined the implementation 
of additional study groups was the professors' willingness 
to assist and to gather additional students in the course 
who were having difficulties. 
Faculty members helped the Minority Affairs Office set 
up study groups for biology, chemistry, and economics. 
Faculty members usually identified ve:ry good students and 
poor students as well as White and Black students for these 
study groups. Some study groups would contain only Black 
students, others were racially diverse. 
To establish these groups, the Director of Minority 
Affairs called a professor and stated that she had 
identified several minority students who were having 
problems. Next, she suggested that the professor include 
"other students," meaning White students. According to the 
Director of the Minority Affairs Office: 
It also works well because White students who are 
doing well may resent having to help a minority 
student who is having a tough time. There is a 
perception not necessarily with the- individual 
star students, but it could be that the minority 
student is (believed) not qualified to be here 
anyway. Therefore, I would like minority students 
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and white students who are struggling with the 
class to sit with the star pupil, just in case 
that perception does exist in that star student's 
mind or in the faculty member's mind. 
During the 1990-91 academic year, the Director stated 
that she was disappointed with the number of minority 
students who have taken advantage of these study groups. 
Furthermore, she also noticed that there were problems in 
the study groups because students did not come to the study 
group sessions, or did not participate. 
These study groups were also implemented whenever she 
noticed a large number of student$ failing a course. A lot 
of students, especially freshmen, struggled with biology and 
chemistry. 
Add.itional support services for the students include 
upperclassmen counseling students who are having 
difficulties. According to the Director, Black students 
need the most assistance in the sciences and math. 
b. Social Support. In trying to deal with 
lack of minority student participation in campus 
organizations, several faculty members and an administrator 
in the Office of studant Affairs became frustrated with the 
se~ection process used by several campus organizations. Orie 
administrator in student affairs said: 
In Student Affairs we discussed it and I had 
. . 
mentioned that we should try and develop a program 
in which we (administrators) inspire students to 
take on the type of leadership that we would like 
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them to assume. Give them (students) the idea that 
this is what's right and perhaps they will take it 
up on their own what should be done. There was 
some discussion among administrators about the way 
the program should be implemented. 
Another administrator stated: 
We decided on a unity retreat and thought that 
this would be the best way to effect change. If 
students feel that you are forcing something on 
them, then students are not going to take well to 
it. If you could educate them and tell them that 
they are doing something that could be approved, 
this way, perhaps, they will take ownership of it. 
The first unity retrea~ occurred during the 88-89 
academic year. ·During the first retreat, students discussed 
the fact that organizations on campus were discriminatory 
towards ~inority students since they only chose individuals 
similar to themselves, which excluded other students. They 
also discussed race relations, inclusion, ·tolerance, and how 
it feels to be discriminated against. 
One administrator stated, IIIt was ·great because at the 
time it was a way of trying to get organizations to make 
their memberships diverse. The unity retreat was meant to 
integrate student organizations.,; 
Another administrator suggested: 
The problem was that many minority students who 
applied or interviewed for positions (in these 
organizations) would be turned down. It turned 
out that students were selecting students like 
themselves and persons in the organizations at 
that time were mainly White. The most popular 
students on campus and the students in the same 
fraternities and sororities happen to run a couple 
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organizations. The persons that did not belong to 
those fraternities and sororities or who were not 
like the students on the selection committee did 
not make it in. Needless to say students of color 
were not selected. Many students and 
administrators reported that students of color 
felt too discouraged to interview and to try to be 
a part of these groups, which had a major impact 
on programming and students government. 
Several administrators reported that after the first 
retreat students were enthusiastic. The first retreat 
attracted 85 students; however, the numbers declined 
steadily for the second and third retreats. 
c. Preorientation Program. The Minority 
Affairs Office tried to assist students in adjusting to the 
predominantly White community. During the minority student 
orientation program, students were given a tour of the city 
and details about how to get places throughout the city 
(e.g., barber shops, churches) 
5. Programming . 10 The Minari ty Affairs Office 
also assisted Black students with planning educational 
programming. From the inception of the Minority Affairs 
Office, the Director ·brought in numerous speakers and 
professionals to address questions concerning faculty 
recruitment, the situation in South Africa, and conduct 
other scheduled events for Black History Month. The 
10This is not a complete list of the programs offered to 
students over the past five years. This section is meant to give 
the reader an indication of the added responsibility of the 
office. 
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Minority Affairs Office also sponsored trips off campus to 
other predominantly Black institutions and to see African-
American plays. It also -worked with other offices to bring 
in well-known speakers or professiorials. 
The Director admitted: 
Programming is something that is limited because 
of limits of funding, and also an ambivalence 
about how the funds should be used. I work with 
Black students, Asian students, and international 
students. I wind up spending most of my money on 
Black students ... There are a lot of things that I 
would like to do in terms of money, but two major 
programs would exhaust my budget for the entire 
year. 
Throughout its history, the Minority Affairs Office has 
be·en the chief financier of Black student programming. The 
Director said, "Black students just started petitioning the 
Student Governme·nt Association and the Campus Programming 
Board for money and it is just this year that minority 
students are getting· the response they wanted." 
Other Black administrators have assisted in providing 
programming opportunities for Black students. For example, 
the Admissions Counselor was instrumental this year in 
kicking off a salute to Dr. Martin Luther King, as part of 
the- institution's celebration of Black History Month. 
6. Community outreach. The D~rector of Minority 
Affairs also participated in a community outreach program. 
Initially, the local high school asked several local 
colleges to present a program to acculturate talented 
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minority students into col~ege life. This year, Institution 
II presented two such programs, whose purpose was to spark 
the idea of going to college, and to teach students about 
the social problems that Black youth face. Initially, a 
minority professional from the Admissions Office was the 
contact person who participated in this program. Later, the 
Director of Minority Affairs participated as the contact 
person. 
One of the progra~s focused on the issue of self-esteem 
and dealing with so.me of the "pitfalls" that are involved in 
living in an urban environment such as dealing with drugs, 
and unwanted pregnancy, etc. 
7. Improvements and Future Plans for the Minority 
Affairs Office. There are several areas in which 
administrators stated that the Minority Affairs Office 
could be improved. The Director suggested that she needs 
more money because, "I have a small amount of money to deal 
with four different constituencies which are almost ten 
percent of the student population here." 
The Director of Minority Affairs added, "I think the 
President and Academic Dean understand {lack of funding of 
this office) and I am lucky they do--- it is good that they 
do because if they did not it could be something threatening 
to me." 
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The Director of Minority Affairs hoped, too, that she 
would receive a student assistant who could help with such 
responsibilities as addressing letters, sending out large 
mailings, typing letters, answering the telephone, and 
putting up posters to announce events. 
She is plannin_g to start a newsletter in order to keep 
the campus community abreast of minority issues and to keep 
minority students and international students informed of 
graduate school information and write-ups about prominent 
minority professionals. 
Furthermore, the hall that houses the Minority Affairs 
Office will be renovated next year and the Director hoped to 
have a cultural center outside of her office. This area 
might include a lounge area and a meeting room for students. 
Throughout this area, there would be pictures, posters, and 
a small library. 
The ultimate goal of the Minority Affairs Office 
is to have a total American minorities population of 10 
percent of the student body. One administrator stated that 
the college has reached a 10 percent minority population if 
one includes the international students. On the contrary, 
another administrator believed that Institution II did not 
have a significant minority population and she stated that 
the ultimate goal for the institution should be to have 10 
percent of ~inority group students enrolled at the college, 
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including international students. 
The Minority Affairs Office has evaluated its programs 
and services and has created objectives for the next three 
academic years. This plan is sometimes referred to as the 
"three year plan for the Minority Affairs Office." 
The following is a listing of these objectives: For the 
1991-92 academic year, the Director of Minority Affairs had 
five major objectiv.es: (1) coordinate programming that 
addresses the experience of isian, Black, Hispanic, and 
International students and people; (2) boost efforts to 
encourage ethnic organizations to address their experience 
through campus-wide programming in conjunction with Student 
Government Association and Multicultural A(fairs; (3) 
involve· ethnic student organizations with off-campus 
organizations which have forged multicultural coalitions; 
(4) involve multicultural faculty and administrators as 
advisors to ethnic social organizations; (5) provide 
programming which addresses developmental issues of minority 
and international students in small group workshops. 
For the 1992-93 academic year., the Director of Minority 
Affairs wanted to achieve two ·major objectives: (1) 
encourage the creation of a multicultural student coalition 
and (2) continue with goals set for 1991-92. 
By the 1993-94 academic year, the Director hoped that 
White student o·rganizations would participate actively with 
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minority student organizations. 
In addition, the Director of Minority Affairs had a 
separate next set of objectives to address the needs of 
entering minority and international students. For the 1991-
92 academic year·, she wanted to achieve the following six 
obj.ectives: (.1) initiate minority student orientation where 
in freshmen meet upperclass minority students to discuss 
concerns, gain a sense of comfort with peers, campus and 
community, and receive advice on academic success; (2) 
continue a similar orientation for international freshmen 
students; (3) continue transportation service for 
international students arriving at the local airport; (4) 
assign international and minority freshmen students to 
faculty advisors who also instruct them in class so that 
contact is continual throughout the first semester; (5) 
initiate a peer counseling program that would utilize 
minority and -international upperclassmen to ease potential 
"culture shock", and to monitor social adjustment; and (6) 
assign minority freshmen to minority facutty and 
administrators who will meet informally with first year 
students to act as role models and as additional contact 
person in case of difficulty. 
D. Efforts outside of the Purview of the Minority 
Affairs Office: Faculty Issues and curriculum Efforts. 
Although neither the faculty nor the Board of Trustees 
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passed an official resolution or document reaffirming 
Institution !I's commitment to cultural diversity, the 
President indicated his commitment to cultural diversity on 
several occasions. According to one administrator: 
The institution's commitment to cultural diversity 
was communicated through the programming we had. 
For example, in September 1988, for faculty 
convocation, a colloquium for faculty was held in 
which experts and professionals from outside of 
the university talked about bringing a more 
culturally diverse faculty to the campus. This 
program was called "community dialogue." One of 
the persons that spoke to the faculty was a Jewish 
man who had come to the college the year before to 
work with student.s on integrating their 
organizations. Also, an African-American 
administrator from anothe_r predominantly White 
university talked to faculty about ways to 
implement diversity. He also talked about the 
barriers to resistance. A student affairs 
administrator stated that this person was seen in 
an issue of Minority Issues in Higher Education 
and one administrator saw the write-up on this 
person and decided to ask hi~ to come ·for a visit. 
The total number of Black faculty is still very small 
and there are less than ten Black professionals at the 
college. Yet, the college administrators call for mer~ 
diversity in staffing. For example, an administrator in 
Student Affairs stated that Institution II is definitely 
committed to cultural diversity because the Academic Dean, 
who is responsible for hiring, stated during the Fall 198~ 
faculty convocation that Institution II wanted to increase 
the diversity in the faculty. 
Currently, there is not an African-American Studies 
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Program, but there are Asian and Latino Studies Programs. 
Next year, the Office of Minority Affairs will be sponsoring 
programs on curriculu~ diversity and there are plans to 
bring in a professor who will speak on the notion of 
Afrocentrism. 
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VII. RESULTS OF RECRUITMENT AND RETENTION DATA1 
A. Recruitment and Retention Data at Institution I. During 
the pre-program time period, in the graduating classes of 1981-
85, 24 Black students were recruited to Institution I and 11 
Black students graduated. The average numb.er of students 
recruited in the classes of 1981-85 was 4.a and the average 
number retained was 2.2. 
During the post-program time period, in the graduating 
cl~sses of 1986-1990, 35 Black students attended Institution I 
and 14 Black students graduated. 2 The average number of students 
recruite~ was 7 and the average number retained was 2.8 in the 
classes of 1986-90. 
In comparing the pre-program and post-program groups, the 
average number of students recruited and retained improved 
slightly in the post-program groups at Institution I, though the 
retention rate expressed as a percentage declined. 
1The reasons why the presentation of the recruitment and 
retention data were displayed in this manner, are described in the 
section Methods section of this paper under, "Presentation of 
Recruitment and Retention Data." 
2The class of 1990 was the first class recruited· by the 
Minority Affairs Office and the Class of 1989 was the first class 
to be influenced by the Minority Affairs Office throughout their 
four years at the college. Although the Minority Affairs Office was 
created in 1985, the class of 1986 was not recruited by the 
Minority Affairs Office, since that class was in their senior year 
when the Minority Affairs Office was introduced; therefore, they 
were influenced by the Minority Affairs Office only one year. The 
Class of 1987 was influenced by the Minority Affairs Office for two 
years, the Class of 1988 for three years. Theoretically speaking, 
then, the full effects of the Minority Affairs Office should have 
been felt in the Class of 1989. 
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B. Recruitment and Retention Data at Institution II. 
During the pre-program time period, in the graduating 
classes of 1981-86, 23 Black students were recruited to 
Institution II and 9 Black students graduated in classes 1981-86. 
The average number recruited in the classes ·of 1981-86 was 3.5 
and the average number of students retained in the classes of 
1981-86 was 1.5. 
Durirtg the post-program time period, in the graduating 
classes of 1987-90, 18 Black students were recruited to 
Institution. II and 7 Black students graduated in Classes 1987-
9 o. 3 The average number of Black students recruited in the. 
classes of 1987-90 was 4.5 and the average number of Black 
students retained in the classes 1987-90 was 1.75. The average 
number of students recruited and retained improved slightly at 
Institution II after the Minority Affairs Office was introduced. 
Here, the absolute numbers per year rose, but the perce~t 
retained to graduation declined in the post-program. period. 
3The class of 1991 was the first class to be influenced or 
retained by the Minority Affairs Office throughout their four years 
at the college. Although the Minority Affairs Office was created 
in 1987, the Class of 1988 was influenced by the Minority Affairs 
Office during their senior year, the class of 1989 was influenced 
by the Minority Affairs Office for two years, and the class of 1990 
was influenced by the Minority Affairs Office for three years. The 
full affects of the Minority Affairs Office should begin to occur 
in the Class of 1991. 
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c. Summary. The recruitment and retention numbers at both 
colleges increased slightly after the Minority Affairs Office was 
implemented. However, this improvement looks less positive when 
one examines the average percent retained at either Institution I 
or Institution II. There was actually a decline in the average 
percentage of students retained during the particular time period 
(see Table II). 
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TABLE II: AVERAGE NUMBER OF BLACK STUDENTS 
RECRUITED AND RETAINED AND THE 
AVERAGE PERCENTAGE OF BLACK STUDENTS 
PER YEAR 
INSTITUTION I 
Average# Average# Average% 
Recruited Retained 4 Retained 5 
Per Year Per Year Per Year 
Pre-program 4.8 2.2 46% 
group 
Post-program 7.0 2.8 40% 
group 
INSTITUTION II 
Average# Average# Average% 
Recruited Retained Retained 
Per Year Per Year Per Year 
Pre-program 3 . .5 1.5 43% 
group 
Post:-program 4.5 1.75 40% 
group 
4The average number of students recruited, the average number 
of students retained, and the percentage of students retained was 
only presented in this table. Furthermore, the Minority Affairs 
Office at both college were more concerned about retention than 
recruitment; therefore, the retention figures are more important to 
the understanding of the goal of the Minority Affairs Office than 
recruitment figures. 
5 In order to compute the average percent of students retained 
per year, the researcher simply divided the average number of 
students retained per year by the average number of students 
recruited per year. The average number of students recruited and 
retained per year is shown in Table II. 
78 
VIII. Findings from Telephone Interviews with Black Students 
at Institution I and II. The findings below are based on 
Black students' answers to questions during telephone 
interviews regarding: (1) institutional factors affecting 
their college experiences, (2) background and personal 
characteristics, (3) the social environment as ·perceived by 
them, and (4) suggestions for institutional improvement. 
A. Data from Institution I. 
1. Institutional Factors. Institutional factors 
include: the Minority Affairs Office, academic and social 
support services, recruitment efforts, and financial aid. 
a. Minority Affairs Office. This office 
provided academic and social support to Black students. 
i. Academic Support Services. 6 All five 
students in the pre-program group at Institution I reported 
that the college· did not have an adequate academic support 
service for minority students. A student in the pre-program 
group explained, "It depended on the individual student. 
Overall the college did not have a support system. There was 
a Black student Union, but that was up to the individual 
6Al though there was a campus-wide academic support service for 
all students, the office for academic support service was not 
listed as a separate heading in this work because the re~earcher 
wanted to draw an immediate comparison between the pre-program and 
p·ost-program groups in reference to their perception of academic 
support services. The pre-program group was influenced by the 
campus-wide academic support service, while the post-program group 
received academic support through the Minority Affairs Office. 
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student." Another student in the pre-program group 
responded, "We (the Black students) were there on our own." 
However, the post-program group had a different 
perception. Of the eight students in the post~program group, 
four students said they believed that the college did have 
an adequate academic support service for Black students. Of 
these four students, two students felt that the academic 
support services at the college were effective because of 
the Minority Affairs program. One student in the post-
program group explained! 
Without the Minority Affairs Office, I do not 
think I would have failed out, but I think I would 
be struggling more each semester. I think here 
they (the Minority Affairs Office) make you feel 
that struggling is O.K. and it has made me feel a 
lot better about handling my school work. 
Another student agreed about the importance of the Minority 
Affairs Office: 
On the college level, without the Minority Affairs 
Office, I would say that it is an adequate 
service. With the addition of the Minority Affairs 
Office and the efforts that it puts forth, I would 
say it is above or better than the normal support 
system for the regular students. The college has a 
good support system for the majority, but it does 
not realize the fact that some students, coming 
fro~ a ·predominantly Black school to a 
predominantly White institution~ that your 
academics could be affected from that standpoint. 
The Minority Affairs Office allows you to talk 
about your feelings of being the only Black 
student in class and the fear of not being able to 
adjust. I am afraid to speak and distracted 
wondering, are they looking at me or something? 
This is affecting my perfor~ance and so w~th. the 
Minority Affairs Office, you ca~ take care of 
those problems and academic problems as well. 
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According to the post-program respondents, the Minority 
Affairs Office helped them with academic affairs in a 
variety of ·ways. Stu.dents mentioned taking advantage of the 
tutoring programs, which involved the services of the math 
and English specialist, and also the academic programming 
sponsored by the Minority Affairs Office. One student was 
unclear about whom he went to for academic support and 
another student stated simply that the Minority Affairs 
Office ha~ given her encouragement. 
The pre-program and post-program groups reported 
different perceptions of where to go for academic .support. 
While the pre-program g_roup asserted that they did not go to 
anyone for academic support, the post-program group repo~ted 
more than one person from whom they sought help. In the 
pre-program group, two students mentioned tha~ they did not 
go to anyone for academic support because "I did not get a 
feeling that there was an avenue for that," and another 
student mentioned, "I never had too many problems with my 
school work so I did not go to anyone." However, the post-
program group stated that they relied on several different 
persons for academic assistance. The post-program students 
mentioned going to the Assistant Dean of Minority Affairs 
Office, the English Specialist, and the Dean of the Minority 
Affairs Office. Two students in the post-program group did 
mention apprehension in trying to go to teachers for 
academic support. One student said: 
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Most teachers are very accessible. At first it was 
hard for me to approach a teacher when I had great 
need during my freshman year. It was hard for me 
to ask for help and I do not know if it was pride 
or fear. But now that I am a junior, I do not 
have any problems going to see my teachers. 
Another student in the post-program group who went to the 
Minority Affairs Office for academic support explained: 
First, I would talk to the Assistant Dean of 
Minority Affairs because the Minority Affairs 
Office monitors Black students. Also, I know that 
sometimes a professor will place a phone cal.l to 
the Minority Affairs Office. Inside the Cultural 
Resource Center, there is a math and English 
specialist who I could talk to or I could go to 
the University tutoring program and select a peer 
tutor. 
When the students were asked where their Black peers 
went for academic support, the pre-p~ogram group seemed to 
have ·a much more restricted academic support network than 
the post~program group. The pre-program group stated that 
the Black students that they knew went to each other, to ho 
one, or to professors for academic support. One student in 
the pre-program group said that their Black peers relied 
-upon Black upperclassmen and .he explained, "A lot of 
students (Black underclassmen) were unsure of what to do and 
they-would ask us (the upperclas~men) and we wo~ld tell them 
what we went through and we would try to help them." 
However, of eight students in the post-program group, 
five students reported that their Black friends relied upon 
the Minority Affairs program. One student in the post-· 
program group said: 
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At midterm, the Minority Affairs Office sends out 
progress reports to professors. The feedback is 
good because one teacher thought I was slacking, 
but instead I was working very hard. Then the 
Assistant Dean set up an appointment with the 
Professor and we sat and talked to solve the 
problem. 
The other three students in the post-program group that 
did not mention the Minority Affairs program said that other 
Black students went to professors and to other Black 
students. 
ii.social support Services. Only the 
post-program group was influenced by the Minority Affairs 
Office and all eight students in the post-program group 
mentioned utilizing the services offered by the Minority 
Affairs Office. 
Of the eight students in the post-program group, • Sl.X 
students said that they visited the M_inority Affairs Office 
more than six times a week. One student stated that she 
visited not at all to once a week and the last student 
visited three to six times a week. 
When asked to cite programs or activities that they 
attended, which were sponsored by the Minority Affairs 
Office, five students in the post-program group said that 
they had participated in all of the programs and activities 
sponsored by the Minority Affairs Office .. Three: students 
also said that they only participated in lectures, the 
genealogical services, a_nd the Campus Pal program, which 
pairs Black freshmen with Black upperclassmen. 
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For the most part, the Minority Affairs Office gave 
student- social support by providing a place in the Center 
where students could socialize with one another, and by 
providing money to the Black Student Union for this 
organization to sponsor social events. One student in the 
post-program group said, ''It (the Minority Affairs Office) 
is my social outlet. It is my second home on campus." 
Sometimes the Minority Affairs Office engaged in 
personal interaction with students. One student explained: 
Since my family lives far away, I have no family 
here in the immediate area. At Thanksgiving and 
Easter, I had dinner at the home of the Dean of 
Minority Affairs. He is like a second father to 
me. 
b. Recruitment Efforts. The pre-program group 
chose Institution I for different reasons than the post-
program· group. The pre-program group chose Institution I 
because it was not f~r away from home, it was a small 
college, and it had a strong academic program. A student in 
the pre-program group explained, "I did not want to go to a 
big university anq be considered a number. I wanted more 
one-on- one contact with professors. Just in case I needed 
additional help, I would be able to get it." 
However, of the eight students in the post-program 
group, five students chose Institution I for financial 
reasons. One student i~ the post-program group said, 
"Basically, it was a really good financial aid package that 
made me decide to come here." Another post-program student 
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said, "They (the college) have a lot of financial aid." 
When both groups were asked who was the most 
influential person in their decision to attend Institution 
I, of five students in the pre-program group, only one 
student stated that an admissions recruiter was the most 
influential in their decision to attend Institution I. The 
other students in the pre-program group mentioned a close 
friend, no one, or a high school football coach. _By 
contrast, eight students in the post-program group reported 
that college personnel were the most influential in their 
decision to attend college. The college personnel mentioned 
included a member of the board of trustees and the Dean of 
Minority Affairs. 
One student explained: 
The most influential person (in my decision to 
come here) was the Dean of Minority Affairs and a 
student at the college who was a friend from my 
hometown. The Dean assured me if I came to campus, 
I would be taken care of, and then my friend at 
the college assured me that this college was an 
okay college, even though it is predominantly 
White. My mother felt secure with me going so far 
away from home because she had already talked to 
my friend, and she met the Dean of Minority 
Affairs. 
Lastly, both groups reported that the person who told 
them about the college was also the most inflUenti~l person 
in their decision to attend this college. 
c. Financial Aid. In the pre-program group, 
all five students received financial aid. Of five students 
in the pre-program group, three students said that their 
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financial aid packages. influenced their decision to attend 
Institution I. 
By contrast, of the eight students in the post-program 
~roup, seven students received financial aid and six of 
these students said that receiving financial aid influenced. 
their decision to attend college. 
Examining the amount of aid received, in the pre-
program group, which contained five students, three 
students said that their financial aid package covered 25 
percent to 50 percent, a student stated that his financial 
aid package covered 7·5 percent to 100 percent., and another 
student reported that his financial aid package covered less 
than 25 percent. 
Students in the post-program group reported receiving 
larger financial aid packages than students in the pre-
program group. Three students in the post-program group said 
that their financial aid covered 50 percent to 75 percent 
and foµr students· said that their financial aid package 
covered 75 percent to 100 percent. 
When students were asked if they felt that their 
financial aid package was an adequ~te amount, all eight 
students in the post-program group felt that their aid was 
adequate, whereas only two of the five students in the pre-
program group felt the same way. According to .a student in 
the pre-program group: 
They go by your parents' income and it was just me 
and my mother. She (her mother) was the main 
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support of the household arid. there was no way she 
could pay that tuition. I am still paying back 
loans now, and I am a 1983 graduate of the 
college. 
By contrast, a student in the post-program group said 
it was an adequate amount "because the school promised it 
and your needs were met." 
2. Background and Personal Characteristics. In 
order to get further insight into recruitment and retention, 
interviewees were questioned about their personal background 
including: precollege preparation, SAT scores, family 
income, ·and parents' educational achievement. 
a. Precollege preparation. Of five students 
in the pre-program group, three students reported feeling 
prepared to do college work, while of eight students in the 
post-program group, six students stated that they felt 
prepared to do college work. 
Both ~roups reported similar reasons for feeling 
prepared for college work, which included: being in the 
college preparatory curriculum, taking advanced placement 
courses in high school, and attending a private preparatory 
school. Two students in each group reported not being 
prepared for college due to inadequacies in their high 
school education. ·These students stated that the limitations 
of the curriculum in their high school led them to feel they 
were not ready to do college work. 
A student in the pre-program group said: 
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I think that I was not prepared to do college work because of my educational background. I came from 
an inner-city school and most of the courses that I took my first year of college other students at 
the college had already taken. I never had those 
advanced courses because my high school did not 
provide them. I was catching up to find out what is happening while everyone else already had those 
courses and they were just waiting for more. 
One student in the post-program group explained: 
I came from a small high school with 300 students in the South. There were not so many levels or 
tiers. By the end of my junior year, I had taken 
all of the math available to me. I was placed in 
an upward bound program that helped me a little bit. 
Another student in the post-program group, who said he was 
not prepared for college work, explained: 
In my high school we had some good teachers, but 
we had to rotate science courses; one year we were 
only offered chemistry, and the next year students 
could not take chemistry, you had to take physics. Students would have to miss a subject during a particular year when it was not offered. Our 
school did not prepa~e us for the curriculum like 
this college offers. We had algebra courses, but it was not extensive. 
b. Academic Achievement. Slight differences 
were found in SAT scores between the pre-program and post-
program groups. For example, of five students in the pre-
program group, three reported scoring above 1000 and two 
reported scoring .below 1000. By contrast, of eight students 
in the post-program group, three students reported scoring 
above 1000, three reported scoring below 1000, one student 
scored a 1000, and another student did not know his score. 
c. Family Income/Parent's educational 
background. Members of the pre-program and post-program 
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groups reported similar social class backgrounds. Of five 
students in the pre-program group, three reported family 
incomes between $30,000-60,000 and the remaining two 
students reported family income~ between $15,000-30,000. 
Also, of eight students in the post~program group, six 
students reported an average income between $30,000-60,000 
and the remaining two students reported an average family 
income between $15,000-30,000. It appears. that most students 
in both groups c~me from middle- class family backgrounds. 
In examining the educational background of the 
students' parents, similar pictures were also found for the 
pre-program and post-program groups. Three students in the 
pre-program group and two students in the post-p~ogram group 
reported· that their parents were not college-educated. Of 
the colleg~ students with college-educated parents, ~ore 
students in the post-program group had parents with master's 
degrees than students in the pre-program group. Two 
students in the pre-program group had at least one parent 
who had a master's degree, and three students in the post~ 
program group had at least one parent with a master's 
degree. Only one student in the post-program group reported 
that one parent had a Ph.D. 
3. social environment. When asked about their 
feeling concerning the social environment, both groups 
reported that there was nothing to do on the weekends and 
their social life was boring. This, however, is no different 
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from White students' complain at Institution I, I was told. 
a. Black and White student Interaction. 
With- in the pre-program and post-program groups there were 
mixed impressions about how much Black and White students 
interacted. For example, three students in the pre-program 
group reported three different levels of interaction with 
White stuqents. They said that they interacted with White 
students "100 percent of the time," "to a large degree," 
and "not a lot of times." Responses in the post-program 
group were equally varied and included: "Black and White 
students do not interact at social events," "Black and White 
students only interact at lunch .or at fraternities," or 
"Black and White students interact 100 percent." 
One student in the post-program group explained: 
Out of my four ~oommates, I have one White 
roommate. Generally, we go to fraternities with 
one another late at night because I guess that we 
have developed relationships where we feel 
comfortable interacting. 
According to a student in the post-program group, 
interaction between Black and White students also depended 
upon whether Black students were previously socialized to 
deal with White students. A post-program student explained: 
If you had a Black student familiar or socialized 
to be around other White students, I think they 
got along pretty well with White students here. If 
you had students who were not previously 
socialized around White students, I do not think 
they did much interacting. 
The usual places where Black and White students 
interacted were public ones. According to both groups, these 
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included fraternity parties, classes, and bars in town. 
Talking about racial interaction in class, one student in 
the post-program stated: 
In my sociology class, there is interaction 
between Black and White students. We have to spend 
a lot of time at the computer center and a lot of 
times I have interaction with the people in the 
class. A lot of times we ask each other what did 
you do for this or that and the other. Outside of 
class, there is limited interaction between Black 
and White students. 
b. Socializing with White students Off the 
campus. The majority of students in both the pre-program and 
post-program groups reported that they did not socialize 
with White students off the campus becau$e they did not know 
any White students living in off the campus housing and they 
did not feel welcome. Socializing with White students off 
the campus was a rare event for three out of the five 
students interviewed in the pre-program group. 
Of the eight students in the post-program group, seven 
students stated that they did not socialize with White 
students off the campus. One student in the post~program 
group explained: 
There was no need to go off the campus to 
socialize with White students if there was already 
White students around me 24 hours, seven days a 
week on campus. 
c. Events not attended by Black students. 
When asked about whether there were any social or 
academic activities that Black students did not attend, 
there were more marked differences in ·the responses given by 
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the pre-program and post-program groups than there were with 
respect to other questions asked. 
All five students in the pre-program group said that 
Black students did not attend fraternity parties. A student 
in the pre-program group explained: 
I would not go to fraternities. Not all Blacks did 
not attend fraternity parties---a couple of Blacks 
were on the football team and knew a lot of 
brothers in the two football fraternities. Most 
went to Fraternity I because they were more 
friendly, but Fraternity II still had that 
negative attitude towards Black students. 
Sometimes you felt uncomfortable. There were only 
a couple of fraternities that were used to dealing 
with Blacks on football teams or in music 
. . 
organizations. If they were used to you, then they 
felt more comfortable. 
However, of eight students in the post-program group, 
five students asserted that there were no activities that 
Black students. did not attend. Within the post-program 
group·, two students had opposing views as to whether or not 
Black students attended social activities such as fraternity 
parties. The student who stated that they did attend 
fraternity parties believed, "Black students go to 
fraternity parties because we try to get the most out of our 
experience. We try to be seen and we try to do things and to 
be seen." 
Disagreeing with the former comment, a student in the 
post-program group cited several events in which Black 
students did not attend. She stated: 
During Greek week only four Black students 
attended. Few Blacks participated in the Greek 
system. Also, there are no Black fraternities. I 
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do not study with anyone White, and every one of 
my classes has Black students in them because we 
got together and scheduled our classes together, 
so that we are in the same classes. 
d. Positive and Negative Changes in the 
Social Environment. Of the five students in the pre-program 
group, only one reported a positive event which she felt 
changed the social environment for Black students. The other 
four students in the pre-program group could not think of 
any such events. 
However, all eight post-program group reported that 
several positive eyents changed the social life of Black 
students. These included fraternities interacting with Black 
students, Black students involvement on campus, a Black 
student becoming President of Student Senate, Black alumni 
coming back to campus, an increass in attendance at social 
events and programs sponsored by the ·Black Student Union, 
. . 
and the increase in Black studeht enrollment at th~ college. 
In regard to the .social life at fraternities, a student 
in th~ po$t-program group said: 
Fraternities have moved from playing classical 
music to playing Rhythm and Blues and Soul. The 
more the Black students developed a relationship 
with White students, the more there is a growing 
demand for Black artists among White students. 
Plus, on the national level there has been a surge 
of interest in Black music . 
. Another student i.n the post-program group explained: 
Fraternity relationships with Black students have 
improved. The fraternities are contact people 
acting like mediators, and now more Black students 
go to fraternities than before. 
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The Black Student Union is a major means by which Black 
students influence and communicate with the rest of the 
campus community. According to a post-program student: 
The Black Student Union is no longer a social 
organization, providing social activities for 
Black students. We tried to make it more like a 
business organization. We got invited to speak at 
events and the Student Senate gave us an award for 
being one of the most productive organizations on 
campus. A lot of the other organizations got mad. 
This year other organizations looked to us and 
tried to copy our programs. The International 
Club now has a fashion show. 
Although the post-program group reported many more 
positive events, both groups mentioned negative events that 
have influenced the social environment for Black studerits. 
One young man in the pre-program group stated: 
I had a couple incidents with p~ofessors, such as 
being called "nigger" by one professor. Also, I 
had an instance where a professor gave the whole 
class the wrong exam and everyone received D's or 
failed. Realizing that he had made a mistake, the 
professor said to bring back the exam to his 
office and he .promised to give each student the 
right grade. I took mine back and I had gotten a D 
on it. He said "you do not get to take it over 
again because, said that is all you are worth 
anyway. You know, your kind, that is all you are 
worth." 
The student that told this story went on to say that 
publicly you did not get this type of racism, that this was 
an isolated event. A female student in the pre-program group 
stated: 
I was always in the role of educating people. Once 
a person gets to college, it should not be the 
role of the students to convince faculty about 
minority issues or concerns. So much time was 
spent on political matter$ and doing· things 
political. 
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A male student in the pre-program group also stated he 
had felt himself being look down upon because he was from 
the city. He explained: 
If you were a Black student from the city, you 
would not fit in. If you were a Black student who 
lived in the suburbs, they would have no problems 
making the transition. Black students had to make 
their own activities. In the city you can go 
anywhere and do anything, so it was difficult to 
adjust to this college. 
Students in the post-program group also talked about 
several negative events. The post-program students reported 
several racial incidents which included: threats to Black 
studentsi harassment by campus security, being called 
"niggers" by White students, being thrown out of 
fraternities because "we were told that there were too many 
of us." 
e. overall Feelings About their College 
Experience. Despite these negative events, both the pre-
program and post-program group stated that their overall 
feeling about their college experience was positive. In the 
pre-program group, all of the five students interviewed 
stated that their experience was positive. The reasons cited 
were that the school offered a strong academic curriculum, 
that it helped people relate to different people after 
college, and that through their college experience they had 
met good friends. A male student in the pre-program group 
explained: 
It was a positive experience towards my workplace. 
Later, living in Mass., I was the only Black in. 
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the area and the only Black in the region for the 
company in general. It made it easier to 
communicate later in life and for the Whites to 
understand me. It (the college experience) was not 
as difficult as to work with Whites, and I learned 
a lot from my college experience. Also, the 
education was good, and it was very difficult. 
The post-prog.ram group also haq positive feelings about 
their college experience. For example, of eight students in 
the post-program group, seven students agreed about the 
positive value of their college because of the good 
education that the college offered. One student in the 
post-program group said: 
It was positive because after a while y9u begin to 
overlook certain things, while at the same time 
the Dean of Minority Affairs and mirtority students 
tried to introduce various cultural programs to 
the campus. The only thing you wished could have 
been done differently, if you had to do it over 
again, was just some more activities on the. 
weekends. 
4. Suggestions from students. 
During telephone interviews, students were asked to 
give suggestions about ways to improve four major areas at 
the college: (a) recruitment, (b.) retention, (c.) academic 
support, and (d.) social support. 
a. Recruitment. In order to improve recruitment at 
Institution I, a student in the pre-program group stated 
that the college needed to continue to support the Minority 
Affairs Office. Another student stated that the college 
needed to be honest to prospective Black students. She 
e_xplained: 
They should be straight out with them and tell 
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them what the atmosphere is going to be like, and 
what the curriculum entails. 
However, another student in the pre-program group asserted 
that Black students should not be treat~d differently than 
White students. He said: 
Black students should not be treated differently 
from any other students. The college should not 
worry apout race or the racial aspect, but the 
college should focus on the academic aspect. 
Suggesting that the college did not have a problem with 
recruiting Blaqk students to the college, a student in the 
pre~program group said: 
Recruiting was fine. There was not much of a 
problem with recruiting. It was hard to get Black 
students to stay here, because there was not a lot 
of Black students here. Once Blacks did not come, 
you also had Black guys matriculating. out, because 
they did cater to Black students' specific or 
individual needs. 
In the post-program group, two Black students also 
suggested that the college should be honest toward Black 
student~ when recruiting them to the college. One of these 
students suggested that prospective students should visit 
the college. He said: 
You (the college) should be up front. We knew from 
our visits the type of situation we were getting 
.into~ We were not tricked. We kne~ no Black 
faculty were here. We knew we would have to make 
an adjustment. 
Another student in the post-program also talked about 
being honest. She said: 
When they go out to recruit students, students 
need to know that if (the college) is 
not going to say that there are few Black 
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students, they are going to see it when they get 
on campus. 
Several students in the post-program group indicated 
that a particular type of Black student should be recruited 
to the college, such as students with academic abilities and 
leadership skills, "someone who can adapt to any circum-
stance," and students that have the ability to do the 
work. 
On the other hand, of the eight students in the post-
program group, two Black students said that the college 
should try to recruit different kinds of Black students. One 
student said, "They need to go into the city. It seems like 
there are a lot of Black· students in the inner city. " 
Another student in the post-program group stated, "The 
college should recognize outstanding seniors in the local 
high schools because this is what brought me to 
." Students also suggested tha~ .Admissions recruiters should 
be persistent. A student in the post-program group said, 
"Keep going after the Black students and don't stop, because 
that student can turn out to have a positive experience 
here." 
By contrast, one student in the post-program group 
believed that recruitment did not need to be improved. He 
said, "It (recruitment) is fine to me, I cannot complain." 
b. Retention. The second set of suggestions 
concerned ways to improve retention. In the pre-program 
group, students stated that the college should provide an 
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adequate social life and financial support for Black 
students. Stressing the importance of the first, a student 
in the pre-program group suggested, "Maybe provide a van to 
go to other colleges. A lo.t of ·times we have gotten 
invitations from other schools and we could not go because 
we did not have transportation." 
Stressing the importance of financial aid, a student 
said, "I. think the biggest part of retention is looking at 
the financial picture. A lot of Black students, when I was 
there, left for financial reasons. They could not afford 
• t II 1 • 
According to one student in the pre~program group., 
retaining students should include stressing academics rather 
than racial aspects. He said: 
Don't focus on the racial aspect; instead focus on 
the academic aspect when trying to retain Black 
students. Many students are there to learn and 
they do not care about the racial politics. When I 
~as there, no one gave a damn about race. You were. 
who you were. You ."~stablished your own identity 
and you were just who you were. 
Lastly, students in the pre-program group were both 
optimistic and pessimistic about the college's chances of 
improving the retention of Black students. An optimistic 
member of the pre-program group said, "With a more balanced 
population, most of the concerns with retaining students 
would go away." Disagreeing with this statement, another who 
ha~ been a student in the pre-program group stated·: 
The college is not going to address what is at the 
core of our society, and that is racism. You have 
99 
to change the minds of the existing faculty and to 
create a core curriculum which promotes diversity. 
Like the pre-program group, the post-program group 
mentioned the importance of providing academic support to 
Black students in order to improve retention. According to 
one student in the post-program group: 
There needs to be better counseling for Black 
students. Counseling is a key thing. If you help 
students feel be~ter about themselves, they will 
do well. The college needs to have workshops on 
how to cope in a White environment. " 
Other advice about improving retention from the post~ 
program group included: providing transportation to social 
events off the campus ana having Black fraternities on 
campus. Although most students stated that retention of 
Black students is a problem, one student in the post-program 
disagreed, "Well, from what I understand, retention is very 
good here; and remember, only a certain type of Black 
student can come here." 
c. Academic Support. The third type of suggestion 
involved providing or improving academic support to Black 
students. Both the pre-program and post-program respondents 
stated that the college should continue to provide academic 
support services, including a tutoring program for Black 
students; however, students did not giv~ details about how 
to implement these. 
Yet, a student in the pre~program group felt that Black 
students do not have special academic needs. This student 
explained, ''In regard to academic support, I did not feel 
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that Black students had a different need than White 
students." Another student in the pre-program group 
emphasized the role that .Black students can play in 
obtaining academic support. He said: 
I still stress that the problem is not to isolate 
themselves as Blacks. Integrate as much as 
possible. To integrate I mean to be a part of the 
campus. It is good to have an identity as a Black 
person, but do not use that as an isolationist 
type of thing. 
Only one student in the pre-program group failed to 
offer suggestions about academic support. By contrast, of 
eight students in the post-program, four students had no 
suggestions. Of the four post-program students offering 
suggestions, two students felt that the Minority Affairs 
Office is an important institutional factor providing an 
academic support system for Black students. 
One student .in the post-program group stressed that 
the Dean of Minority Affairs Office needs to continue to be 
accessible. The student explained: 
All of the students know that they can go to the 
Dean (of Minority Affairs Office) when they have 
academic problems and sit down and talk to him. 
The Dean has a personal rapport with the students. 
You have to develop personal relationships both 
inside and outsids of your occupational duties (in 
order to be an effective Dean of Minority · 
Affairs). 
The importance of the Minority Affairs Office in 
providing academic support was explained this way by a 
student in the post-program group: 
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students need to know that if they have problems 
with grades, or trying to bring grades up, that 
there is somebody in the office (Minority Affairs 
Office) that can tutor or put them in the right 
direction. It is so easy to let grades slip. 
Another student in the post-program group suggested, 
"The Minority Affairs Office should just keep on the Black 
students' backs (be persistent). Try to motivate them. It 
will benefit them in the long run." 
One student in the post-program group also statedthat 
part of the role of the Minority Affairs Office should be to 
provide more information about internships, summer jobs, and 
summer program opportunities. 
d. Social Support. The last group of suggestions 
about Institution I deals with providing or improving social 
support for Black students. The pre-program group gave the 
following suggestions; to increase social interaction with 
other· colleges, and to increase the number of Black 
students. 
Emphasizing the need to increase the interaction with 
·other colleges, a student in the pre-program group said: 
More interaction with other colleges is needed 
here. I think· t.hat would help a lot;. then you have 
other links to social.izing with other college 
students, and attending social activities. 
On the other hand, two students in the pre-program 
group felt that Black students can be responsible for 
providing their own social support, but this calls for a 
larger presence on campus. One student said, ·n Social support 
should be a top priority. If the college gets a higher 
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number of Blacks and minority students there, Black students 
can create their own ·support system." 
Of eight students in the post-program group, five 
students had no suggestions about providing social support 
to Black students, and one stated that students are provided. 
with enough social support, "Social support is provided by 
the broader college community." Like students in the pre-
progtam group, a student in the post-program group mentioned 
bringing more Black students on campus to provide Black 
students a better social life. Lastly, one sttident in the 
post-program group suggested, "Maybe Black students should 
try to organize group activities instead of individual 
activities." 
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B. Data from Institution II. As in the previous 
section, the results cover students' perception of four 
areas: (1) institutional factors, (2) background and 
personal characteristics, (3) the social environment, and 
(4) suggestion to improve each college. 
1. Institutional Factors. Institutional factors 
include: the Minority Affairs Office, academic and social 
support services, recruitment efforts, and financial aid. 
a. Minority Affairs Office. This office 
provided academic and social support services to Black 
students. 
i. Academic support Services. 7 When 
asked if the college provided adequate academic support for· 
Black students, the pre-program and post-program groups had 
very different opinions. All of the six students in the pre-
program group felt that the college did not have adequate 
academic support services for Black students. Of seven in 
the· post-program group, however, six students s~id that, 
when they attended Institution II, it did have. adequate 
academic support services for Black students. In the pre-
program group, a student stated, "They (other Black 
7Although there was a campus-wide academic support service for 
all students, the office for academic support service was not 
listed a separate heading because the researcher wanted to draw an 
immediate comparison between the pre-program and post-program 
group. Instead the campus-wide academic support service was listed 
under the Minority Affairs ·sub-heading. The pre-program was 
influenced by the campus~wide academic support service, while the 
post-program group received academic support through the Minority 
Affairs Office. 
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students) would go to the writing center and there was a 
tutoring program set up where you can get tutored in a 
specific developmental area." However, one student in the 
pre-program group disagreed, "Academic support service at 
the college was a little insensitive, and it was not given 
much attention." Another pre-program student explained why 
this perception affected Blacks' academic fates: 
It was not specifically for Black students. I feel 
that there was academic support, but it was in 
general. for students, mostly from your advisor. 
Consequently, students who had a problem with 
their advisor found themselves having problems in 
general. l was lucky I had a good advisor and I 
felt like I could always go to him for support. 
Including professors as a part of the academic support 
at Institution II, a student in the post-program group 
stated, 
"I think I can go to just about any of the professors on 
campus. I t~ink a lot of professors are willing to open up 
and to listen." Another student in the post-program group 
said: 
I think it is pretty much equal for all students 
here. I do not see any difference because whenever 
I need help from a professor I get it if I want. 
If a student cannot get help, I guess it is 
because he is not trying. 
When questions were put to them about the way in which 
the Minority Affairs Office helped these students with 
academic suppo~t, responses varied. Of seven students in the 
post-program group, four reported that the Minority Affairs 
Office did not assist them academically; ·however, these 
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students did say that they received information about 
graduate school and tutoring from the Minority Affairs 
Office. A student in the post-program group explained: 
The Minority Affairs Office helps Black students 
to find tutors if we want them. The director 
tells us where to go whenever we need anything. 
She has talked to my teachers for me to find out 
which tutoring will be the best for me. 
Also, when asked who they went to for academic 
support, both groups mentioned the same persons: th~ir 
professors, their academic advisors, and their fellow 
students or peers. 
When students were asked where did their Black peers go 
for academic support, thare was a difference in opinion 
among the pre-program and post-program groups. The pre-
program group listed their professors, the Writing Center, 
and their academic advisors, while the post-program group 
mentioned their Black peers, professors, and the Minority 
Affairs Office. 
A student in the post-program group explained: 
Most of the time we go to our friends first. r 
can talk to my friends that I do know. We would 
sit down and talk about it, and then we would 
encourage each other to talk to the professor, 
depending how bad the problem is. 
Another student in the post-program group said: 
In the beginning we did not have anyone then we 
got a minority student advisor. I could, only take 
advant~ge of her during my sophomore and junior 
year. We had a Black administrator in Admissions 
that helped. 
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ii. Social support services. When asked 
if they used the services provided by the Minority Affairs 
Office, of the seven students in the post-program group, six 
had utilized this service. Of the six students who had 
utilized the Minority Affairs Office, four students said 
that they did not visit the office a second time. 
student explained: 
One such 
. . 
I do not have to {visit the Minority Affairs 
Off~ce). I always see her {the Director) and I see 
her in the dining hall. She is easy to talk to 
and easy to find. I will see her on campus 
because this college is a small place. 
Two students stated that they visited the Minority Affairs 
Office between one and three times a week. 
students mentioned that throughout the school year they 
had attended activities sponsored by the Minority Affairs 
Office. These activities included lectures, programs during 
Black History Month, events with international sttidents, the 
host program in which prospective students visit campus, and 
tutoring programs. One student in the post-program group 
stated: 
I try ~o take part in all of them that I can, I 
really like the programs that the Minority Affairs 
Office had in whjch ~ Dean from another college 
came here and he talked about how it feels to be a 
minority on a predo~inantly White campus. He came 
here for Black History Month. 
Another student in the post-program group said: 
I enjoy the events during Black History Month. I 
went to a dinner the Minority Affairs Office had 
for Martin Luther King's birthday. I helped to 
plan this event and it turned out to be a good 
program. 
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Furthermore, four students reported receiving no 
assistance with social affairs from the Minority Affairs 
Office, and three students mentioned receiving such 
assistance. One student in the post-program group said, "The 
Director is constantly looking for stuff for us to do. She 
makes sure we are not too homesick, or whenever we have 
personal problems we go to her." 
Money also was given to Black students in order to 
provide social support to them. A student in the post-
program group explained, "When we visit other college 
campuses, the Minority Affairs Office pays for it. She 
allocated a lot of money to us whenever we needed it." 
b. Recruitment Efforts. There were a variety 
of reasons why pre-program and post-program· students chose 
to go to Institution II. Those in the pre-program group said 
they chose Institution Il because it was a small liberal 
arts college, it was recommended by a high school teacher, 
they received a full scholarship, and/or the college ·was 
close to home. students in the post-program group cited a 
slightly different set of reasons for choosing Institution 
II, though there is overlap ~swell: receiving the Minority 
Recruit~ent Program, wanting to go to college close to home, 
receiving a lot of financial aid and being told that the 
college had a good academic reputation. 
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The Minority Recruitment ;program made an impact on one 
student's decision to attend Institution II. As he 
explained: 
I visited this college during my senior year in 
high school through the Minority Recruitment 
Program and I liked it a lot. When I got here 
everyone was friendly and the class size was small 
here, and I like that, so this is why I chose this 
college. 
Both the pre-program and post-progra~ groups at 
Institution II suggested that the person who told them about 
Institution II was also the person who had been most 
influential in their decision to attend college. For both 
groups, the persons me~tioned included high school 
counselors, admission counselors, and parents. 
d. Financial Aid. Every student in both the 
pre-program and post-program group had received financial 
aid. Of the six students in the pre-program group, four 
students said that their financial aid package influenced 
their decision to attend Institution II. 
Explaining the impact of money on her decision to 
attend Institution II, a student in the pre-program group 
said~ 
Financial aid influenced my decision because at 
that time this college was, for myself and my 
family, an expensive school. I received money 
from them every year, and work study. Probably, 
if I had not gotten that money, I do not think I 
would have gone there. 
The~e were similar findings in the post~program group. 
Of seven students in that group, five reported that their 
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financial aid package influenced their decision to attend 
Institution II. 
Both groups reported receiving large financial aid 
packages. In the pre-program group, all six students 
reported receiving ·financial aid, artd four stated that their 
aid package cov~red more than 50 percent of their college 
costs. In the post-program group, all seven stude~ts stated 
that their aid package was more than 50 percent of costs. 
When asked whether their financial aid package was 
adequate, most students in both groups were satisfied with 
the amount of financial aid. Of the six students in the 
pre-program group, five felt that they had received an 
adequate amount. One .of these students said, "What I did 
not get I augmented with loans, so it worked out." However, 
one student who believed that her financial aid package had 
not been adequate, said "I do not think so. I had to work a 
lot in the -summers to make up the difference that my 
financial aid did not pay." 
In the post-program group, of the seven students in 
this group, six felt they had a~equate financial aid 
packages, but even though most were satisfied with theit 
financial aid packages, one student pointed out "Yes, but 
they give you the same amount every year, with no increase 
in aid. A lot of students transferred because they cannot 
afford it." 
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2. Background and Personal Characteristics. In 
order to get further insight into recruitment and retention, 
interviewees were questioned about their personal background 
including: precollege preparation, academic achievement, 
family income and parents' educational background. 
a. Precollege Preparation. When asked if they 
were prepared to do college work, all six students in the 
pre-program group, and seven of the eight students in the 
post-program group asserted that they were p~epareq to do 
college work. Students in both groups cited, as reasons 
they believed they were prepared for college: being in the 
college preparatory curriculum, taking advanced placement 
courses in high school, having no difficulty with college 
courses, and coming to college _from a prep school. A student 
from the pre-program group said, " ... I did okay in high 
schooi and during college, I did not give my college work 
as much time as I saw other people giving it, and still I 
did well." Another student in the pre-program group 
explained that the program of the high school she attended 
made a difference for her, and she described her high school 
. 
experience: 
I attended Germantown High School in Philadelphia 
and I was in a program called the magnet program. 
It is an accelerated class or course. You can say 
i~ was for the mentally gifted students. In that 
way, I would say I was prepared for college 
because we had more accelerated courses than the 
other students. 
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b.Academic Achievement. When the SAT scores 
of both the pre-program and post-program groups were 
examined, it was found that there was a slight difference 
between the two groups. More students in the post-program 
group than in the pre-program group scored below 1000 
(combined scores) on the SAT exam. In the pre-program 
groupo, two reported scoring below, and two above 1000 on 
the SAT exam. Of the seven stud~nts in the post-program 
group, three reported scoring above 100·0, and four reported 
scoring below 1000 on the SAT exam. Two students in the pre-
program group did not remember their SAT scores. 
c. Family Income/Parents• Educational 
Background. More students in the pre-program group reported 
family incomes that were lower than those of the post-
program students. Of the six students in the pre-program. 
group only two reported a family _yearly income above 
$3 o, 000, ·while in the post-program group, four of seven 
students reported that their family's yearly income is in 
this range. Most students in both. groups reported that 
their parents' highest educational acbievement was 
completing high school. Of six stude~ts in the pre-program 
group, three said that their parents were not college 
educated, while in the post-p-rogram, six of seven students 
interviewed reported that this was also the case- in their 
families. 
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3. Social Environment. With regard to students' 
perceptions of the college environment, all of the students 
in both groups mentioned that their social life on the 
weekends was boring, and there was nothing to do. This is a 
common complaint for all students, Black and White. 
a. Black and White student Interaction. 
There was a wide range of responses from both groups 
concerning the extent of Black and White students' 
interaction on campus. Like the pre-program group, students 
in the post-program group gave answers that ranged from not 
interacting at all with White students, to interacting 
"pretty much" with White students. Several students in both 
groups indicated that Black students interacted with Whites 
mainly because they had to, or because there were few Blacks 
on campus. 
Realizing that there were so few Blacks· pn campus, a 
student in the pre-program group said, "There was not a lot 
of us s·o it was easy for us to blend in." Another student 
in the pre-program group said, "Since I was the only Black 
in my graduating class, I had to interact with Whites. I 
think that they (Black and White students) interacted 
socially and academically." 
Of the six students in the pre-program group, just one 
student said that she had close relationships with White 
stud~nts. She said: 
We did a lot of stuff together. We would meet in 
the lounge to play Trivial Pursuits or eat pizza 
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together. Since there was no Sunday dinner at the 
cafeteria, we would make dinner for each other on 
su·nday. We did not get together in a group. 
When Black and White students did interact, both groups 
reported that they mainly interacted in settings such as 
athletic events, the classroom, and at the campus center. To 
illustrate this point, a student in the post-program group 
explained: 
Normally, in the campus center you have different 
groups. You will have the African-American 
students who have one circle and the domino 
players who have another circle. In the campus. 
center, it is just a bunch of circles and each 
group has a circle where they sit. Of course we 
venture out and ·talk to people, but you always 
come back to your place, and sit where you aiways 
sit. People get upset if you sit. in their spot. 
Explaining the interaction between the two groups 
further, a student in the post-program group said: 
It depends on the student~. There are some Black 
~tudents on campus who are in White fraternities 
or sororities, so those students always interact 
with White students. The norm for Black students 
is not to participate in Greek Life. After Black 
students join a fraternity, Black students seem to 
forget about themselves and their heritage and 
where they come from. Those Black students in 
fraternities or sororities feel they should not 
associate with the other Black students because 
they feel that we (The African-American Society) 
are sep~ratist. They feel we are a separatist 
group, and that could be a major reason why a lot 
of Blacks are not in fraternities and sororities. 
Ahother student in the post-program group reported that 
the separation or distance between Black and White students 
was due to both Black and White students preferring to 
associate with their own grotips. However, one student in the 
post-program disagreed: 
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Black and White students interacted pretty 
well .•. but there were groups that would not become 
involved with one another. On the whole, if you 
were a Black student, you would have your circle 
of friends. outside of your circle or your group, 
you would still have groups looking down upon you 
because you were different. 
b. Socializing with White students Off 
the Campus. Despite the students reporting limited 
interaction with White students, of six students in the pre-
program group, three reported socializing with Whites off 
the campus, while of seven students in the post-program 
group, four reported such off-campus socializing. Of these 
four students in the post-program gro~p, two students said 
that there was no need to go socialize with Whites off the 
campus since everything was on campus. 
c. Events not Attended by Black students. 
Although many students in the pre-program group 
reported that Black students did not fully participate in 
fraternity parties, the post-pro·gram group reported that 
Black students attended and participated in fraternity 
parties. 
In the pre-program group, according to a former female 
student: 
Blacks, as well as a lot of other people, did not 
do fraternity parties because it was crowded. It 
was dirty, nasty, and beers were spilled all over. 
On the whole Black students do not drink majorly. 
For us to have a good time, I just needed a band 
or D.J. and some good people there. The beer 
aspect was not critical to us. We only went to 
fraternity parties because that is where people 
danced. However, fraternity brothers cared about 
meeting non-drinkers' needs. If they knew non-
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drinkers were coming to a party,. they would have a 
keg of root beer. They were trying to cate for us. 
Disagreeing with the latter statement, a student in the 
post-program group said, "When you're talking only about a 
few Slack students, it is hard to say. On the whole, Black 
students did the stuff White students did. There were no 
exclusive events either way-- for Blacks or Whites." 
d. Positive and Negative Changes in the 
Social Environment. When asked whether there were any 
positive events that changed the social environment for 
Black students, both the pre-program and post-program group 
mentioned several events. The pre-program group cited the· 
hiring of a Black admissions counselor and the creatibn of 
the Minority Recruitment Prag.ram. "They hired. a Black 
admissions counselor after I left and that was a big help," 
said a pre-progra~ group student. In addition, another 
student in the pre-program group stated: 
The Minority Recruitment Program started after I 
left, but I wa~ still a part of that program as an 
alumna. Also, the college brings Black alumni 
often to the college to assist in things that they 
need to improve such things as the college 
atmosphere for Black students. 
The post-program group cited Spring Fever Weekend, the unity 
program, and the Minority Recruitment Program as positive 
features of the environment. 
By contrast, the pre-program group mentioned several 
negative aspects of the college atmosphere for Black 
students:· decline in the number of Black students attending 
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the college, nothing to do bn campus, and an social event 
called. the slave auction. From various accounts, I assume 
that the slave auction involved one fraternity selling their 
pledges or fraternity members into slavery. A student in the 
pre-program group ex~lained the slave auction: 
They had a slave auction. It was a fraternity who 
decided they were going to have a slave auction. 
For them it meant nothing. As you know, it really 
upset the minority students. It caused a real big 
uproar. I think it occurred in 1982-83 academic 
year. 
Although the post-program group could not think of any 
negative events which changed the college atmosphere for 
Black students, several students mentioned a common problem 
among Black students themselves, which they viewed as a 
negative aspect of the social atmosphere. One stQdent in 
the post-prbgram group: 
There are many divisions within the Black Society 
here. For example, la~t year when we. had freshmen 
coming into the college, we had those people who 
were not members of the Black Society telling 
freshmen that they should not be a part of the 
Black Society because we were a separatist group. 
To me that shows White students that we cannot 
even be united as a group. 
e. overall Feelings about their College 
Experience. Of six students in the pre-program group, five 
students said their college experience had been positive 
because they received a good education. By contrast, the 
post-program group also had positive feeling about their 
college experience. Their reasons were that their college 
experience helped them to mature, and that their college 
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·experience gave them a chance to made new friends. Both are 
reasons that almost certainly would have been given by their 
White peers, had they been interviewed. 
4. Suggestions from students. As in the interviews with 
students from Institution I, Black students from Institution 
II were asked to suggest ways to improve four major areas at 
the college: (a) recruitment, (b) retention, (c) academic 
·support, and (d) social support. 
a. Recruitment. Out of six students ~n the pre-
program group, three students were unsure about how to 
recruit other students. Of those students who did respond, 
their suggestions included: continuing the existence of the 
Minority Affairs Office, and strengthening alumni support. 
Supporting the continued existence of a Mlnority 
Affairs Office, a student in the pre-progtam group 
explained: 
I do think there is a need for a Minority Affairs 
Office. The college is trying to recruit more 
minorities and if they are going to bring them 
into that environment, they have to be supported. 
I do not think everyone is like me. I did not feel 
I needed support in that way. But I know there 
are some Black students that come from an all-
Black high school and if they come into this 
environment, it is going to be a big adjustment. 
This is how the Minority Affairs Office can help 
them. 
Suggesting that the college needs to rely upon alumni 
support for recruitment purposes., a student in the pre-
program group explained: 
they (the college) need to target the alumni, and 
they really need to pay attention to who we are 
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and where we are. We could work in our own 
communities, but they (the college) do not contact 
us. I could go back to my high school and recruit 
and I could go to any high school in Maryland or 
Virginia and try to recruit Black students. I do 
not think that they (the college) utilize an 
available resource, the Black alumni, and all of 
the Black students that are members of the Black 
Alumni Society agree that we are not contacted. 
Stressing honesty when recruiting students, a student 
in the pre-program group said, "Do not lie to students. I 
remember talking to a man who went here in 1973 and he said 
that the college here tries to buy people. This is 
something that the college will never be honest about." 
In the post-program group, students gave different 
suggestions than those coming from the pre-program group. 
Regarding recruitment, post-progra~ group sugge~tions 
include: having upperclassmen talk to prospective students, 
9ontinuing the Minority Affairs Office, and being honest 
with- prospective students. 
Explaining the need for a Minority Affairs Office, a 
student in the post-program said: 
I do not know. It is .hard. I think a. lot of times 
students come up and they can tell that there is 
not a lot happening of· campus for Black students. 
Again, I would first work on imprbving the program 
(the Minority Affairs Office) that they have for 
Black students so that the students here feel 
comfortable. Then I would work on recruiting other 
students. 
However, a Black stud~nt was against the idea of a 
Minority Affairs Office. He said, "Treat Black students like 
other White students. Black students are just as- intelligent 
and hard working as White students." 
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Although many quotes in this section indicated the 
importance of institutiona_l factors in recruiting students, 
a student from the post-program. group said that Black 
students who visit the coilege quickly form opinions about 
·the college which influences the college's ability to 
recruit them. He explained: 
It would be easy if Blacks would come into the 
institution and see people that the"y can relate 
to, like fellow Black and Hispanics. They (the 
entering freshman) come in and when they see that 
the majority are White people and one Black or 
Hispanic walking across campus, ... they do not 
want to go here. Some people have their mind set 
that this is an academic school and they do not 
want to go here. They (Black students) worry 
about who's there. Most Blacks that visit here 
are out to have a good time so they are going to 
look at the people that are here. They are going 
to see few minorities and that is going to give 
them a negative attitude about going here. 
b. Retention. The pre-program group stated that 
retention of Black students can be- achieved by providing 
peer counseling and academic counseling, by continuing the 
Minority Affairs Office, and by providing financial aid. 
supporting the role of the Minority Affairs Office in aiding 
the college to retain students, a student said: 
To retain Black students, you have to set up an 
on- going communication line. Students may have 
problems and they do not know who to go to. This 
office (the Minority Affairs Office) has to make 
themselves accessible to students, and they have 
to put out publications or set up dialogues with 
students so that students know that they are 
there, and you can g_o there and talk to them-. 
They (the colleg~) needs to try to unite the 
Blacks on campus. When I was at this college, I 
felt like we stuck together and we kind of.stuck 
up for e~ch other and talked to each other. ·rf 
they (the college) are getting more numbers (of 
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Black students), then they are going to need a 
central place to unite the Black students. 
On the other hand, a student suggested that several 
factors are needed to retain Black students. A student in 
the pre-program group explained: 
Attrition has always been a problem and the ones 
that remain always remain because the major that 
we went into was strong at the college, or we had 
a close-knit social group to keep us there, or the 
financial aid was adequate. There were students 
who dropped out because the financial aid was not 
enough for them, so on those bases they dropped 
out. Most did not drop out because of academics. 
In the post-program group, students mentioned the 
importance of the Minority Affairs Office in addressing 
retention of Black students. A student mentioned the way in 
which the Minority Affairs Office has helped: with retaining 
Black students. She explained: 
You have to start planning ·activities for Black 
students on campus. Through her office {the 
Minority Affairs Office), we can get money to go 
different places. There have been times that she 
has rented a van for us to go to a Step Show. It 
is good to get African-American students h~re to 
interact with African-American students on other 
campuses. 
Another student in the post-program group suggested 
ways in which the Minority Affair Office could. be improved 
so that it becomes more effective: 
Put more efforts into the Minority Affairs Office. 
The college should try and build up the staff in 
that office so that they have two or three 
professionals. As they build up the minority 
student population, they need a bigger staff to 
support minority students. I do not know what her 
efforts (the Director) have been to date. They 
also need to continue to provide academic and 
social .supper~ b~cause- it is needed. 
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Other suggestions from the post-program group included: 
creating an African-American Studies Program to hold the 
Black students' interest, and hiring a minority person in 
counseling services because "it is hard to talk to a White 
counselor." 
Another student in the post-program group said: 
The college must be doing something right because 
more Black students are coming here. The major 
problem was they (the college) were not known in 
the Black community. Now with the Minority 
Recruitment Program, Blacks are introduced to this 
college and now they know what it is and where it 
I 
1S. 
Three students in the pre-program group, and one student in 
the post-program group, offered no suggestions because they 
could not think of any. 
c. Academic Support. The third suggestion focused on 
providing and improving academic support for Black students. 
Again, three students in the pre-program group offered no 
suggestions about academic support. But, other students in 
the pre-program group suggested tha~ the college needed to 
focus on using Black alumni to obtain advice about career 
placement, which could affect academic decisions., as well as 
providing "close counseling" on academic matters to Black 
students, which could come out of the Minority Affairs 
Office. 
One student in the pre-program group explained: 
I think the Minority Affairs Office needs to be 
there as a source of information .for Black 
students .. If it is in their line of· duty, they 
~hould counsel stud~nts about where to go for 
122 
academic support. I just think that they (the 
Minority Affairs Office) would be a source of 
information. 
Having more Black administrators and professors was a 
suggestion a former student gave to address the problem of 
providing Black students with academic support. A student in 
the pre-program group said, "It makes a big difference 
having a Black face on campus that Blacks can relate to, 
such as the Black professionals in Admissions." One student 
in the pre-program group explained in detail the way in 
which academic support services at the college have failed 
in the past. She explained: 
The college has to have support availible, and 
having them there so sttidents feel comfortable 
with what they are getting. They used to have 
something that truly was not adequate. I do not 
know what they have now. They had something before 
that was so bad it was not utilized. 
In the post-program group at Institution II, Black 
students suggested that they need to utilize all of the 
campus resources available, and that the college should hire 
more Black faculty and administrators, who are open to 
minority students' needs. 
Explaining why Black students do not go to professors, 
a student in the post-program grotip said: 
There are outlets, but people do not take 
advantage of cou~seling services. There is a need 
for more support systems from faculty. Remember, 
doctor in front of a person's name is intimidating 
for all students, especially for minority 
students. 
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Another student in the post-program group not only 
offered a reason why Black students do not seek help, but he 
also gave advice to administrators: 
I know sometimes it is hard for students to admit 
that they are having problems, but I guess if you 
ask enough, they will say "Yes, I am having a 
problem." Just try to make yourself available as 
much as you can be. Let them know that you can 
help, and don't say you can help if you cannot. 
d. Social support. Some pre-program students 
offered ideas on providing a better social support system 
for Black students, although two had none to suggest. 
These students who offered suggestions said that Black 
students should get involved in the local community 
activities. In addition, one student in the pre-program 
group stressed the importance of the Black student Union: 
I guess Black students could get together with the 
Black Student Society and come up with ideas on 
campus for Blacks to do something with Blacks in 
the community ... or with students at another 
college (in the area). 
Although the college or the Minority Affairs Office has 
a role in providing Black students with social support, one 
pre-program student felt that there should be a limit. He 
said: 
I do not think that the Minority Affairs Office 
should do everything for students. I think 
students need to do something for themselves. The 
office could maype get it started for the~. 
Another student in the pre-program group stated that 
alumni should assist Black students with social support 
through a mentoring pro.gram. 
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The post-program group offered different suggestions 
than the pre-program group. These included developing Black 
fraternities, and teaching faculty and administrators to be 
mor·e open to minority students' needs. 
A student in the post-program group believes that there 
is a need to improve the quality of the interaction among 
minority students in order to improve their social life. 
Another student in the post-program group commented about 
the importance of a Black Student Society. Lastly, two 
students in the post~program group had no suggestions to 
offer concerning improvement of social support for Black 
students. 
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IX. SUMMARY 
In this section I will discuss the similarities and 
differences in efforts to recruit and retain minority 
students at institutions I and II, and explore possible 
explanations for the status of recruitment and retention at 
each college. Before beginning this section, it is. important 
to say that readers must ~iew the findings with caution 
because of the small number of respondents interviewed at 
only two colleges. These findings are not necessarily 
generalizabl~ to a larger population, nor can they be 
treated statistically in any meaningful way. It would 
require further research on these and other institutions to 
ascertain the extent to which it is possible to generalize 
from the present findings. 
There are many similarities and differences between 
Institutions I and II in regard to minority students. Both 
institutions· have made noteworthy efforts to recruit and 
retain Black students. The evidehce is that top officials 
such as the President and Academic Dean or Provost at both 
colleges, stated that this was an important cancer~ of the 
college, one for which they budgeted significant sums of 
money in terms of the institutions' totql resources. 
Institution I and II used innovative means to recruit 
Black students to their institutions~ Institution I 
implemented the Minority Scholars Award Progra~ while 
Institution II implemented the Minority.Award Program. 
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However, Institution I and II differ in the way they recruit 
students. Institution I's recruitment effort was initially 
shared by the Admissions Office and the Minority Affairs 
Office. This arrangement was changed as a result of a new 
President coming into the institution during the 1990-91 
academic year and currently the Admissions Office is the 
chief office responsible for recruitment. The Minority 
Affairs Office at Institution II was never asked to recruit 
students. At Institution II, the Admissions Office was 
solely ·re~ponsible for recruitment, assisted on occasion by 
the Minority Affai~s Office. It is difficult to tell from 
looking at these two institutions whiqh arrangement was more 
effective. One conclusion that can be drawn. from Institution 
I is that when both the Admissions Office and the Minority 
Affairs Office were engaged in recruitment, there was 
duplicatlon in the services provided by these two offices. 
Both colleges commissioned th.eir Minority Affairs 
Office tb be the chief institutional mechanism addressing 
retention issues. With this objective in mind, each college 
tried to proviqe stronger academic support. Both colleges 
not only monitored Black students' progress through mid-term 
reports, but also intervened by providing tutoring services, 
and study groups. 
The~e are several differences in the creation of the 
. . 
Minority Affairs Offices at Institutions I and II. The idea 
for the creation of the Minority Affairs Office came from 
127 
different sources at each college. At Institution I 
students acted as the catalyst and later administrators 
supported the idea. At Institution II there is a difference 
of opinion about who acted as the catalyst; however, it 
appears that it may have been a joint effort of the 
Admissions Minority Recruiter, th_e President, and the 
Academic Dean. It also appears that the administration and 
faculty at both institutions favored: improving retention· 
over recruitment of Black students. 
Another difference b·etween the ~inority Affairs Offices 
at these two institutions was the number of personnel hired 
to assist with such a program. At Institution I a search 
was conducted to hir~ a full-time administrator from outside 
of the college. By contrast, at Institution II the Director 
of Minority Affairs was initially a part-time position- that 
later became full-time. This decision at Institution II may 
have influenced the effectiveness of the Minority Affairs 
Office during its e_arly years, since the Director was 
serving two different functions at the college. 
Furthermore, each school implemented their Mino~ity 
Affairs Office at different times. This is a possible 
explanation for the .higher retention rate at Institution I, 
since its Minority Affairs Office is two years older than 
the Minority Affairs Off·ice at Institution II (which is dnly 
four years old) . 
Through the implementation process, both colleges 
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decided to serve different types of students. Black 
students were the only group that the Minority Affairs 
Office at Institution I was asked to serve, whereas the 
Minority Affairs Office at Institution II served Black, 
Asian, Hispanic, and international students. As mentioned 
previously, it is difficult to know which arrangement was 
more effective. Clearly, however, the Minority Affairs 
Office at Institution I did not have to deal with ways to 
serve and include three or· four different racial or ethnic 
groups as did the Minority Affairs Office at Institution II. 
The task for the Minority Affairs w.as presumably simpler at 
Institution I. 
The last major difference between these two Minority 
Affairs Offices concerns the way in which they have 
expanded. The Minority Affairs Office at Institution I 
under went considerable expansion in the course of six 
years. Physically, it moved from a small office space to a 
"building of its own." Also, the personnel in that office 
increased from a two· person staff to three professionals, 
and several student assistants. By contrast, in the four 
years since the Minority Affairs Office at Institution II 
was established neither the actual physical space of this 
office nor the number of person~ in this office has 
expanded. The Only expansion was that the Director of 
Minority Affairs was promoted from part-tim~ to full-time 
status. 
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Relying on Black students' perceptions of the Minority 
Affairs office, it appears that the Minority Affairs Office 
at Institution I did a better job serving Black students 
than the Minority Affairs Office at Institution II. 
students at Institution I visited the Minority Affairs 
Office more ·frequently than students at Institution II. 
Al~o, while all students at Institution I stated that they 
visited the Mipority Affairs Office regularly, four students 
in tbe post-program group at Institution II mentioned that 
they no longer visited the Minority Affairs Office. Although 
they did not visit regularly, the Director of Minority 
Affairs made an effort to meet them on campus. Yet, an 
i~portant questions is why didn't the students take the 
initiative to visit this office on the·ir own? 
All of the students at Institution I mentioned relying 
upon the Minority Affairs Office at Institution I for 
academic support. They said this more often than students at 
Institution II. Furthermore, students at Institution I 
agreed that they receiv~d social support through the 
Minority Affairs Office, whereas t~ere was disagreement at 
Institution II about the Minbrity Affairs Office providing 
social support to the Black students. The post-program group 
at Institution II was not relying upon the Minority Affairs 
Office and they mentioned that their peers were still 
relying primarily upon each oth~r as well as professors for 
academic support services. 
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There are reasons other than the introduction of the 
Minority Affairs Offices that may explain the status of the 
recruitment and retentibn at Institutions I and II. 
Based on students' responses during telephone 
interviews, it appears that recruitment efforts improved at 
Institution I. Recruitment efforts appear to have stayed the 
same at Institution II since the pre-program and post-
program groups both reported similar people ~ho were the 
most influential in their decision to attend Institution II. 
However, the most influential person differed for the pre-
program and post-program grdups at Institution I. Students 
at Institution I viewed the Minority Affairs Office's as the 
most influential ~erson in their decision to attend college, 
while no students in the po$t-program group at Institution 
II vie~ed the Minority Affairs Office as the most 
influential. This finding is, undoubtly due to the fact that 
at Institution .II the Minority Affairs Office was not asked 
to recruit students. 
Financial aid is another possible dimension of policy 
that clearly affected the status of recruitment and 
retention of Black students at both institutions. Both 
groups at Institution I and tr reported that they not only 
received financial aid, but that the amount of financial aid 
they received was influential in their decision to attend 
that college. Although the pre-program and post-program 
groups at both collages were heavily aided, ·the amount of 
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financial aid received by the post-program groups at both 
ihstitutions was more than the amount that the pre-program 
groups received. 
There is mixed evidence in this work about the extent 
to which background and personal characteristics of the 
students explain numbers of students recruited and retained. 
Looking at precollege preparation, most students at both 
colleges reported being prepared for college work. Also, few 
differences in SAT scores were found among the pre-program 
and post-program groups at Institution I. However, at 
Institution II, SAT scores may explain the decline in the 
percent retained in the post-program group because more 
students in the post-program group reported having scbred 
below 1060 on the SAT exam than did students in the pre-
program group. 
Similar difference between Institution I and 
Institution II were also found in reference to family 
income. Although family incomes in the pre~program and 
post-program groups at Institution~ were similar, family 
income among the pre-program and post-program group at 
Institution II were different. The lower income of post-
program respondents at Institution II could explain the 
decline in the percentage retained in the post-program 
group. However, both institutions have been r~cruiting 
prim~rily middle class students. 
Another explanation fdr the difference or the 
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improvement in the retent.ion at Institution I is that 
students at Institution I had parents with higher 
educational background than students at Institution II. 
Furthermore, through students' reponses, the researcher 
also learned that students at bot~ colleges viewed their 
social life as being boring and they stated that there was 
nothing to do. There was also a wide range of opinions at 
both institutions in the pre-progra·m and post-program group 
concerning the extent of Black and White students' 
interaction on campus~ Re~ponses at both colleges ranged 
from students interacting 11 160 percent with White students" 
to students interacting "not at all with White students." 
The condition of the social environment also may· 
explain the lack of improvement in raw recruitment and 
retention numbers because, at both institutions public 
places were the usual situations .in which Black and White 
students interacted. However, the responses from students at 
both colleges regarding the social environment are- mixed. 
Although students mentioned positive changes, several 
students- at both cqlleges reported negative events that 
influenced the social environment for Black students. It is, 
therefore, difficult to discover to what extent the social 
environment influenced the recruitment and retention of 
Black students at either institution. 
Yet, there is evidence that there was some improvement 
in the social environment .at both Ihstitution I and II. 
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There was a change in student perceptions among the pre-
program and post-program groups. The post-program groups 
reported that there were no campus activities that Black 
students did not attend. In addition, the post-program 
groups at Institution I reported many positive events that 
changed the social environment for Black students. Both the 
pre-program and post-program groups at Institution II also 
mentioned several positive events~ 
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x. Conclusion 
Did the Minority Affairs Office improve the recruitment 
and retention of Black students at both colleges? After 
examining the recruitment and retention data, the researcher 
concludes that recruitment and retention in terms of raw 
numb.ers only improved .slightly, if at all, from 1981-1990 at 
both institutions. While the average number of students 
recruited and retained increa~ed, the actual percent of 
students retained actually went down. 
Based on inter~iews with administrators, it appears 
that other institutional faetors may explain the ·slight 
increase in raw numbers recruited and retained. These 
institutional fadtors include the efforts of the Admissions 
office, ~nd financial aid given to the students. 
The Minority Affairs Office appears to have influenced 
more than recruitment. Students, particularly those at 
Institution I~ indicated that they had. obtained academic and 
social support from the Minority Affairs Office. 
In a survey of students at both colleges, reports of 
improved academic support were given by students who 
attended college after the Minority Affairs Office was 
introduced. the post-program students at Institution I 
viewed the Minority Affairs Office as an important element 
to providing academic support services. 
There was a change in where the. students went for 
academic support at Institution I, but not at Institution 
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II. The post-program group at Institution I reported going 
to several. college personnel in the Minority Affairs Office. 
Students in both groups at Institution II reported going to 
the same persons. 
There was also another change in perception over time 
at Institution I, with the post-program group reporting that 
their peers relied upon the Minority Affairs Office. 
In essence, when comparing the pre-program and post-
program groups at both institutions, the post-program ·group 
reported an improved quality of life than did the pre-
progr~m group. It appears, therefore, the Minority Affairs 
Office may have had a role in improving the quality of life 
for Black students through the development of progr.ams to 
address students.' academic and social concerns. While most 
students felt that the Minority Affairs Office in their 
colleges provided adequate recruitment, retention, academic 
support, and social support for students, some students were 
uncomfortable with the climate at the college. These 
students in both the pre-program ·and post-program group 
stated that they wanted professors to treat them as they 
treated their White counterparts. 
The most surprising part qf this investigation was 
that, despite reports by students at both colleges of 
negative events, students also had an overwhelmingly 
positive attitude about their college experience. 
Similar contradictions in students' perceptions of the 
136 
social environment have appeared in other studies. 
According to Astin and Fleming, Black students tend to view 
their college experience at a White Institution as hostile 
(cited in Wright, 1987) .. However, according to Smith 
(1989), others found that their experiences were "not very 
unpleasant or very pleasant'' (as cited in Allen, 1982). 
Smith (1989) states, "These mixed conclusions are not 
uncommon and may be re·lated to degrees of association and to 
such factors as social distance'' (Smith, 1989:25). 
As mentioned in the introduction to this thesis, this 
investigation has not tried to blame colleges and 
universities for the shortcomings in their recruitment and 
retention of Black students. Instead, by relying on 
students' responses, the researcher concluded that although 
institutional factors, such as recruitment effo~ts, 
financial aid, anci academic support services and the 
Minority Affairs Office influenced th~ recruitm~nt and 
retention of Black students, these factors were not the only 
influences at work. 
Institutions have traditionally examined Black 
students' personal backgrounds to explain the recruitment 
and retention of Black students. However, there is strong 
eviden~e found in this work that in~titutional factors are 
important, and they need further exploration (Lenning, 
Beal, & Sauer, 1980; and Smith, 1989). Ho~ever, this 
investigation also found that background or personal 
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characteristics and the social environment may have 
influenced the rec.ruitment and retention of Black students. 
As a result of this analysis, I believe future research 
should focus o·n three areas. First, the relationship between 
·institutional factors and background factors needs to be 
explored. Colleges must realize that these two aspects 
influ~nce one another, if they are to better serve the needs 
of their students. Second, Minqrity Affairs programs at 
colleges need to be evaluated and studied in terms of their 
ability to improve the recruitment and rete;ntion of Black 
students. Since most colleges now have a Minority Affairs 
Office, it is time to evaluate their impact on Black 
students. Thi~d, there is a need for continued research 
concerning Black students' experience at predominantly White 
institutions. I found that Black students had conflicting 
feeling about their experiences on White campuses and I 
recommend additional research to understand better the 
experiences of Black students on predominantly White 
campuses. 
The broader implications of this investigation are that 
inducing changes in the longstanding educat~onal disparity 
between Black and White students goes far beyond higher 
education---it needs to be a part of the national agenda 
(Smith, 1989). Intervention programs and evaluation of 
these interventions are needed throughout the educational 
system if schools are going to play a role in improving the 
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educational achi~veme~t of Black students in. higher· 
education, specifically at predominantly White 
institutions. 
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XI. APPENDIX 
The following are the questions I asked students who attended 
either Institution I or Institution II: in phone interviews. 
Recruitment: 
1. Why did you choose to go to Institution I or II? 
2. Who was the most influential in your decision to attend 
this college? 
3. How did you find out about Institution I or II? 
Piecollege Preparation: 
4. Do you think you were prepared to do college work? 
Why do you think you were or were not prepared to do 
college work? 
Academic Achievement: 
5. If the average score on the SAT is 1000, did you score 
below or above this average? 
Academic Life: 
6. Who did you go to for academic support? 
7. Where did other Black students go for academic support? 
8. Do you feel that the college had an adequate academic 
support service for Black students? If so, what was it? 
Social Life: 
9. ·Describe your social life at Institution I or II during the 
week and during the weekends? 
10. How much did Black and White stude.nts interact socially? 
11.Where did Black and White students socialize? 
12.What was the most frequent complaint about the weekends at 
Institution I or II? 
13.0id you socialize with White students off campus? 
14.Were there any social or academic activities that Black 
stud~nts did not attend? (If yes, what were some of those 
activities and why do you th-ink that Black students did not 
attend?) 
Work: 
15.Did you work during the school year and if you did what 
type of work did you do1 
16.·Did your job influence your schbol work of your academic 
performance? (Probe: If they say that their job influenced 
their school work than ask how did it influence your work? 
If they say that their job did not influence their work 
than ask why did not influence their work? 
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Financial Aid? 
17. Did you receive financial aid? 
(Probe: If yes, did your financial aid package influence 
your decision to attend this institution? 
18. Did your financial aid package cover? 
a) less than 25 percent 
b) 25 percent to 50 percent 
c) 50 percent to 75 percent 
d) 75 percent to 100 percent 
19. Do you think that this was an adequate amount? 
Change: 
20. Can you think of anything positive that changed the 
college atmosphere during your stay at Institution I or 
II? (Probe: If so, what was th,e event and how did it 
change the college atmosphere?) 
21. Can ·you think of anything negative that changed the 
college atmosphere during your stay at college? (Probe: If 
so, what w.as the event and how did it change the college 
atmosphere? 
22. Which .response best describes the college atmosphere 
toward Black students? 
a) positive 
b) negative 
c) hostile 
d) ambivalent 
(Probe: Why do you come to this conclusion? 
23. Which response best describes your overall feeling about 
your college experience? 
a) positive 
b) negative 
c) hostile 
d) ambivalent 
Social Class: 
24. What is your mother's and father's highest ed~cational 
attainment? 
a) less than a high school diploma (or did not graduate 
from high school 
b) high school diploma 
c) associate degree 
d) bachelor's degree 
e) master's degree 
f) doctor's degree or professional ·degree 
25. What was your family's yearly income? 
a) under 15,000 
b) 15,000 to 30,000 
c) 30,000 to 60,000 
d) 60,000 to 90,000 
e) 100,000 to 200,.000 
f) above 200,000 
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Pre-program group questions about the Minority Affairs Office? 
1. If you had to give suggestions to the Minority Affairs 
Office what would you say? 
2. What advice would give in regard to recruiting Black 
students, retaining Black students, giving Black students 
social support, and giving Black students academic support? 
Post-program group questions about the Minority Affairs 
Office? 
1. Do you use the services of the Minority Affairs Office? 
2. How often do you visit the Minority Affairs Office during 
a week? 
a) none-- meaning your do not visit 
b) once to three times a week 
c) three to six times a week 
d) more than six times a week 
3. Which programs or activities sponsored by t~e Mi~ority 
Affairs Office do you take part in? 
4. Who do you go to for academic support? 
5. How does the Minority Affairs Office help you with academic 
affairs?(Probe: If not helpful, ·haye you tried to get help 
there? 
6. How does the Minority Affairs ·office help you with social 
affairs? (Probe: If nor helpful, have you tried to get help 
there? 
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